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SANTRAUKA 

Straipsnyje analizuojama aukstojo mokslo kokybes vadybos 
kaip specifines kokybes vadybos srities neapibreztumo ir 
personalo dalyvavimo kokybes kulturos pletroje problema. 
Nagrinejami universitetq ir kolegijq personalo pareigos daly- 
vauti kokybes vadyboje suvokimo ypatumai. Remiantis trimis 
dimensijomis (procesais, funkcijomis ir lygmenimis) siekiama 
apibrezti kokybes vadybos sritj, atskleisti Lietuvos universite- 
tq ir kolegijq bendruomeniq poziurj j atsakomybes uz koky- 
b$ pasiskirstymq organizacijoje ir nustatyti Lietuvos kolegijq 
ir universitetq personalo atsakomybes del kokybes vadybos 
laipsnj. 

Tyrimo metu nustatyta, kad visos personalo grupes svarbiau- 
sia savo pareiga laiko individualaus lygmens kokybes vadybq, 
o silpniausiai suvokia pareigq prisideti prie institucinio verti- 
nimo ir kokybes vadybos sistemos audito. Remiantis gautais 
rezultatais galima iskelti prielaidq, kad kokybes vadyba kolegi- 
jose yra pazangesne nei universitetuose: kolegijose labiau su- 
tariama del atsakomybes uz kokybq pasiskirstymo, linkstama 
labiau jsipareigoti del daugelio kokybes vadybos sriciq. Taip 
pat isryskejo aukstojo mokslo institucijose tobulintinos koky- 
bes vadybos sritys. 

PAGRINDINiy SAVOKy APIBREZIMAI 

• Akademinis aukstojo mokslo institucijq personalas - mokslinj 
laipsnj turintys aukstojo mokslo institucijq darbuotojai, atlie- 
kantys ne tik mokslinius tyrimus, bet ir tiesiogiai dirbantys su 
studentais ir padedantys jiems pletoti savo kompetencijas. 

• Kokybes jvertirimas - sprendimo priemimas apie studijq ko- 
kybes bukl^ remiantis sistemine bei kritiska analize. 

• Kokybes kontrole- vienas is kokybes procesq numatantis 
nuolatinj galutiniq veiklos rezultatq kokybes jvertinimq ir uzti- 
krinantis, kad nekokybiski rezultatai nepatektq vartotojui. 

• Kokybes kultura - neatskiriama organizacijos kulturos dalis 
apibreziama remiantis dominuojanciomis kokybes idejomis, 
vertybemis ir koncepcijomis, organizacijos personalo koky- 
bes samprata ir kokybes vadybos srityje egzistuojanciomis 
normomis. 

• Kokybes pletojimas - visos organizacijos (joje vykstanciq pro- 
cesq, veiklos, teikiamq paslaugq ir personalo) perejimas j naujq 
kokyb$. Jei tobulinimu siekiama to paties darinio (paslaugos, 
produkto, veiklos, organizacijos ar kt.) kokybes pagerinimo, 


ABSTRACT 

The article analyses the issue of indefiniteness of higher educa- 
tion quality management as a specific area of quality manage- 
ment. It analyses the participation of staff in the development 
of quality culture. It investigates the perceptions of university 
and college staff of their responsibilities to participate in qual- 
ity management. On the basis of three dimensions (processes, 
functions and levels) it seeks to define the area of quality man- 
agement, to reveal the approach of communities of Lithuanian 
universities and colleges to the distribution of responsibility for 
quality in the organization and to identify the level of readiness 
the staff at Lithuanian universities and colleges ensuring for 
quality management. 

The research determined that all staff groups consider quality 
management at individual level to be their most important re- 
sponsibility. Their contribution to institutional assessment and 
audit of quality management system has a lower priority. On the 
basis of the obtained research results it is possible to assume 
that quality management at colleges is more advanced than at 
universities: at colleges, the responsibility for quality distribution 
is more agreed upon, there is more commitment to contribute 
to a number of quality management areas. Quality management 
areas that need improvement were also determined in higher 
education institutions. 

DEFINITIONS OF KEYWORDS 

• Academic staffs of higher education institution- employees of 
higher education institutions, who hold academic degrees, per- 
form scientific research and are directly involved in the work 
with students in helping them to develop their competencies. 

• Quality evaluation - making decision by experts on the bases 
of systematic and critical analyses about present quality of high- 
er education. 

• Quality control - one of the quality processes which foresees 
continuous quality evaluation of the final performance out- 
comes and ensures that outcomes of poor quality will not reach 
consumers. 

• Quality culture - an indispensable part of organization culture 
which is defined on the basis of dominating organization qual- 
ity ideas, values and conceptions, quality concept as understood 
by organization staff and norms existing in quality management 
area. 

• Quality development - transition of the whole organization (its 
processes, activity, provided servicess and staff) into a new qual- 
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tai pletojimas susij^s su visai naujos kokybes atsiradimu. Jei 
siekiant uztikrinti kokyb^ numatoma pasiekti tam tikrus stan- 
dartus, tai pletojimo procesas perzengia uztikrinimo remus 
ir reikalauja nuolat perzvelgti kokybes uztikrinimo sistemos 
tikslus ir keisti pacius kokybes standartus. Kokybes pletote yra 
organizacijos vystymosi pozymis. 

• Kokybes procesai - visuma tarpusavyje susijusiq veiklq krei- 
pianciq organizacijq linkaukstesnes kokybes. Siame straipsny- 
je isskiriami sie kokybes procesai: kokybes kontrole, kokybes 
stebesena, kokybes vertinimas, kokybes jvertinimas, kokybes 
tobulinimas, kokybes uztikrinimas ir kokybes pletojimas. 

• Kokybes stebesena - tai kokybes reikalavimq ispildymo viso 
proceso eigoje nuolatinis stebejimas ir vertinimas, uztikrinan- 
tis silpnqjq proceso vietq savalaik^ diagnostikq. 

• Kokybes tobulinimas - aukstesnes kokybes siekimas. Koky- 
bes tobulinimo objektu gali tapti paslauga, produktas, veikla, 
personalo kvalifikacija arba visa organizacija. 

• Kokybes uztikrinimas - visuma planuotq veiksmq, siekanciq 
kad paslauga arba produktas nuosekliai ir nuolat atitiktq nu- 
statytus kokybes reikalavimus. Uztikrinimas cia suprantamas 
kaip nekokybes prevencija. 

• Kokybes uztikrinimo sistema - visuma priemoniq realizuojan- 
ciq ir padedanciq valdyti kokybes uztikrinimo process 

• Kokybes vadyba - organizacijos vadybos dalis, kuria siekia- 
ma sistemingo poveikio visiems veiksniams, turintiems jtakos 
produkto ir / ar paslaugos kokybei. 

• Kokybes vadybos funkcija - planavimo, organizavimo, vado- 
vavimo ir kontroles veikla, nureipta j konkretaus kokybes pro- 
ceso valdymq. 

• Kokybes vadybos pareiga - organizacijos darbuotojo sqmo- 
ningas atsakomybes prisiemimas uz konkrecios akademines 
veiklos srities kokybes pletojimq. 

• Kokybes vadybos sistema - visuma priemoniq, padedanciq 
nustatatyti ir palaikyti konkurencingumui butinq paslaugos 
ar produkto kokyb^. Kokybes vadybos sistema uztikrina visq 
kokybes procesqtarpusavio koordinacijq. 

• Kokybes vadybos sistemos auditas - sisteminga ir nepriklau- 
soma kokybes vadybos sistemos analize skirta jos funkciona- 
vimo jvertinimui. Skiriamas vidinis ir isorinis auditas: vidinj au- 
ditq atlieka pati organizacija, o isorinj - isoriniai ekspertai. 

• Kokybes vadybos veiklos sritis - specifiniai veiklos atvejai 
isskiriami pagal orientacijq j kokybes procesus, atliekamas 
kokybes vadybos funkcijas ir kokybes vadybos lygmenis 
organizacijoje. 

• Kokybes vertinimas - sisteminis informacijos apie kokybes 
rodiklius rinkimas, klasifikavimas ir analize, siekiant apzvelgti 
kokybes bukl^. 

• Vadybinis aukstojo mokslo institucijti personalas - universite- 
tq ar kolegijq darbuotojai, kurie atsako uz akademines veiklos 
organizaciniq sqlygq sudarymq. Galima isskirti aukstesnjjj va- 
dybin; personal^, apimantj organizacijq vadovus, ir vidurinjjj 
vadybinj personal^, apimantj vadovo pavaduotojus ir organi- 
zacijos padaliniq vadovus. 


ity. Improvement seeks to improve the quality in the same deri- 
vation (service, product, activity, organization, and etc.), whereas 
development is related to the appearance of completely new 
quality. Quality assurance aims at reaching certain standards, 
whereas quality development surpasses quality assurance limits 
and sets out to constantly review the aims of quality assurance 
and change quality standards. Quality development is related to 
organizational development. 

• Quality processes - the entirety of interrelated activities direct- 
ing organization towards higher quality. In this article, the fol- 
lowing quality processes are singled out: quality control, quality 
monitoring, quality assessment, quality evaluation, quality im- 
provement, quality assurance and quality development. 

• Quality monitoring - constant observation and assessment of 
meeting quality demands in the whole course of process, ensur- 
ing timely diagnosis of weak places in the process. 

• Quality improvement - a process which contributes to the 
achievement of higher quality. In quality management area, 
service, product, activity, staff qualification or the entire organi- 
zation can become a quality improvement object. 

• Quality assurance - the entirety of actions planned to ensure 
that a service or product consistently and continuously meets 
the set quality requirements. Here assurance is understood as 
prevention of quality deficiencies. 

• Quality assurance system - a set of measures to realise and sup- 
port the management of quality assurance process. 

• Quality management - a part of organization management di- 
rected to exert a systematic impact upon all factors which affect 
the quality of a product and/ or service. 

• Quality management function - activity of planning, organiz- 
ing, leadership or control, targeted to the steering of concrete 
quality process. 

• Quality management responsibility - consciously considered 
responsibility by the employee of the organization for quality of 
some area of academic activity. 

• Quality management system - a set of measures which help 
to determine and maintain the quality of a service and product 
necessary for competitiveness. Quality management system as- 
sures mutual coordination among all quality processes. 

• Audit of quality management system - systematic and inde- 
pendent analysis of quality management system oriented to the 
evaluation of its functioning. Internal and external audits are dis- 
tinguished: internal audit is performed by the organization itself, 
whereas external audit is performed by external experts. 

• Quality management activity area - a specific activity cases dis- 
tinguishing quality management areas according to orientation 
to quality processes, performed management functions and 
quality management levels in organization. 

• Quality assessment - systematic collection, classification and 
analyses of information about quality indicators, seeking to 
overview the state of quality. 

• Managerial staff of higher education institution - employees of 
universities and colleges who are responsible for creating condi- 
tions for academic activity organization. It is possible to inden- 
tity higher managerial staff including heads of organization, 
medium managerial staff, which includes deputies of heads of 
organization and organization department chairs. 
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(VADAS 

Po Antrojo pasaulinio karo kokybes sqvoka greitai ispli- 
to j visas veiklos sritis. Didejanti konkurencija, stiprejanti 
kova del rinkq, skatino organizacijas atsizvelgti j savo 
siulomq gaminiq ir paslaugq kokyb^, stengtis islaiky- 
ti esamus klientus ir meginti pritraukti naujq. Kokybe 
tapo viena svarbiausiq XX amziaus vadybos idejg. Nuo 
Aristotelio laikg iki sig dieng kokybes samprata labai 
pakito. Ji pasidare daug sudetingesne ir turiningesne. 
XX a. antrojoje puseje ypac ryskus pakilimas pastebetas 
kokybes kulturos pletojime: kokybe ima vaidinti svarbg 
vaidmenj visuomeneje ir ekonomikoje. Ji tampa sekm^ 
laiduojanciu veiksniu. Kokybes vadybos praktika, ispli- 
tusi gamybos sferoje, pasieke ir svietimg. 

Svietime vadybos, kaip atskiros specifinig zinig 
ir gebejimg reikalaujancios profesines veiklos srities 
samprata, atsirado visai neseniai, nes„svietimo vadyba, 
kaip atskira edukologijos saka, pradejo formuotis tik po 
Antrojo pasaulinio karo. Taigi svietimo vadybg galima 
laikyti jauna, pastaraisiais desimtmeciais sparciai besi- 
pletojancia mokslo sritimi" (Zelvys, 2003, p.8). Svietimo 
kokybes vadyba gali buti laikoma dar naujesne, nespe- 
jusia sukaupti pakankamos praktines patirties sritimi, 
neturincia reikalinggteorinig pagrindg. 

Strateginiuose Europos Sgjungos dokumentuose - 
Bolonijos deklaracijoje (1999), Lisabonos strategijoje 
(2000), Prahos komunikate (2001), Salamankos konven- 
cijoje (2001), Berlyno (2003) ir Bergeno komunikatuose 
(2005) - pabreziama kokybes uztikrinimo svarba auks- 
tojo mokslo pletotei. Lietuvos aukstojo mokslo Baltojoje 
knygoje (1 999) akcentuojama, kad visas aukstosios mo- 
kyklos personalas turetg buti jtrauktas j kokybes vertini- 
mo procesg ir siekti efektyvesnes jo veiklos. 

Siame darbe keliama ir meginama spr^sti aukstojo 
mokslo kokybes vadybos, kaip specifines veiklos srities, 
neapibreztumo ir aukstojo mokslo institucijg persona- 
lo jsitraukimo j kokybes vadybos veiklg problema. 
Siekiant rasti sios problemos sprendimg buvo tiriamas 
universitetg ir kolegijg akademinio personalo pareigos 
dalyvauti kokybes vadyboje suvokimas. Siuo tyrimu taip 
pat meginama apibrezti kokybes vadybos veiklg ir jver- 
tinti aukstojo mokslo institucijg akademinio personalo 
nuostatas tokios veiklos atzvilgiu. Darbe keliami trys 
uzdaviniai: 

1. Apibrezti aukstojo mokslo kokybes vadybos 
sritis. 

2. Atskleisti Lietuvos universitetg ir kolegijg ben- 
druomenig poziurj j atsakomybes uz kokyb^ pasidaliji- 
mg organizacijoje. 

3. Jvertinti Lietuvos kolegijg ir universitetg perso- 
nalo pareigos suvokimg kokybes vadybos veikloje. 

Siems uzdaviniams spr^sti pasirinkti analizes, teori- 
nio modeliavimo ir anketines apklausos metodai. 


INTRODUCTION 

After the Second World War the concept of quality spread 
into all activity areas. Increasing competition and intensi- 
ve struggle for markets forsed organizations to take due 
regard of the quality of the offered products and services, 
to attempt to maintain the available clients and attract 
new. Quality became one of the most important manage- 
ment principles of the 20 th century. Since Aristotle's times 
up to the present the concept of quality has considerably 
changed. It has become more complicated and richer. At 
the end of the second half of the 20 th century, a particular- 
ly sharp increase has been observed in quality culture de- 
velopment: quality occupies an important role in society 
and economics. It becomes a success-ensuring factor. Qu- 
ality management practice, spread in the manufactoring 
area, has also reached education. 

The concept of educational management as a sepa- 
rate area of professional activity, which requires specific 
knowledge and skills, has emerged recently: "educational 
management as a separate branch of education science 
started its development only after the Second World War. 
Hence, management of education can be considered to 
be a new rapidly developing area of science" (Zelvys, 2003, 
p. 8). Educational quality management can be considered 
even a younger area which has not yet accumulated 
practical experience and has no necessary theoretical 
background. 

Strategic European Union documents - Bologna 
Declaration (1999), Lisbon Strategy (2000), Prague Com- 
munique (2001), Salamanca Convention (2001), Berlin 
(2003) and Bergen (2005) Communiques emphasise the 
importance of quality assurance for the development of 
higher education. Lithuanian higher education White Pa- 
pers (1999) stress that the whole staff of universities and 
colleges should be involved in quality assessment process 
and seek more efficient activity. 

This research raises and attempts to solve the prob- 
lem of indefiniteness of higher education quality manage- 
ment, as a specific activity area, and involvement of high- 
er education institution staff into quality management 
activity. Seeking to find the solution to this problem, the 
perception of the responsibilities of university and col- 
lege academic staff to participate in quality management 
was investigated. This research also aimed to define qual- 
ity management activity and evaluate higher education 
institution academic staff dispositions. Three objectives 
were set in this work: 

1. To define higher education quality management 
areas. 

2. To reveal the approach of communities of Lithua- 
nian universities and colleges towards the distribution of 
responsibility for quality in organization. 

3. To evaluate the perception of responsibility of 
Lithuanian university and college academic staff in qual- 
ity management activity. 


Audrone VALIUSKEVICIUTE, Areta ZIOGEVICIUTE 

UNIVERSITETy IR KOLEGIjy PERSONALO ATSAKOMYBE UZ AU KSTOJO MOKSLO KOKYBES VADYB/\ • RESPONSIBILITY OF UNIVERSITY AND COLLEGE STAFF FOR HIGHER EDUCATION QUALITY MANAGEMENT 


1 The following methods were chosen to solve these 

KOKYBES VADYBA AUKSTOJO MOKSLO objectives: analysis, theoretical modelling and question- 

INSTITUCIJOS VADYBOS SISTEMOJE naire survey methods. 


Siame straipsnyje kokybes vadyba laikoma integralia 
aukstojo mokslo institucijos vadybos dalimi. Sis teiginys 
atspindi ir jos analizes logikq. Pirmiausia bus siekiama 
atskleisti specifinius kokybes procesus, kuriq valdymas 
priskiriamas kokybes vadybos sferai.Toliau bus nagrine- 
jamos bendrosios vadybos funkcijos, susijusios su koky- 
bes procesq valdymu, o po to isskiriami aukstojo moks- 
lo institucijoms budingi vadybos lygmenys, apimantys 
apibreztq kokybes procesq valdymq. Isskirtq kokybes 
procesq, vadybiniq funkcijq ir organizacijos vadybiniq 
lygmenq pagrindu modeliuojama kokybes vadybos 
visuma ir joje isskiriamo aukstajam mokslui specifines 
kokybes vadybos sritys. 

1.1. KOKYBES PROCESAI 

Kokybe - sudetinga sqvoka, tapusi viena is patraukliau- 
siq visoje vadybos teorijoje. Kokybes samprata is ko- 
kybes kaip neatskiriamo amatininkystes elemento yra 
pakitusi j visq organizacijq apimancios kokybes vadybos 
suvokimq. Kintant kokybes sampratai kito ir patys koky- 
bes procesai. Sallis (2002) kokybes procesq diferencia- 
cijq sieja su industrializacijos era (1900-1940). Istoriskai 
pradinis kokybes procesas buvo prieziura grjsta kokybes 
kontrole, kurios svarbiausias tikslas tuo metu buvo ne- 
leisti nekokybiskiems produktams patekti pas vartoto- 
jus. Kokybes jvertinimo procesas siame etape buvo apri- 
botas galutinio rezultato (gamybos produkto) kokybes 
tikrinimo ir kokybes bukles nustatymo veiksmais. 

Tik dvidesimtojo amziaus sestajame desimtmetyje 
aiskiau prabilta apie kokybes prevencijq ir teoriniame, 
ir praktiniame lygmenyse. Pirmqjq kokybes teoreti- 
kq- Deming, Juran, Ishikawa ir Shewhart - pastango- 
mis j organizacijq buvo pazvelgta kaip j susijusiq pro- 
cesq visumq. Sisteminis poziuris leido perkelti demesj 
prie kokybes uztikrinimo proceso - uzsibreztq kokybes 
standartq siekimo. Cia demesys sutelkiamas ne j neko- 
kybisko produkto aptikimq ir jo likvidavimq, bet j paties 
nekokybiskumo prevencijq. Siame kokybes idejq raidos 
etape svarbesnis pastovus gamybos proceso ir jo tarpi- 
niq produktq vertinimas, neapsiribojama vien tik galuti- 
nio rezultato ivertinimu. Kokybes uztikrinimo kontekste 
kokybes kontroles samprata jau apima ne tik galutinio 
produkto kokybes kontrolq, bet ir proceso kontrolq. Taip 
atsirado kokybes stebesena, t.y. pastovus sekimas, ar 
gamybos procesas atliepia visus jam keliamus reikalavi- 
mus, ar nera spragq, galinciq jtakoti galutinio produkto 
kokyb^. 

Siame kokybes uztikrinimo etape isryskejo gamy- 
bos tobulinimo svarba - vadybos sprendimq priemimas 
ir jgyvendinimas del nekokybiskq produktq gamybos 


1 

QUALITY MANAGEMENT IN THE SYSTEM 
OF HIGHER EDUCATION MANAGEMENT 

In this article, quality management is considered to be 
an integral part of higher education institution manage- 
ment. This statement reflects the logic of its analysis. First, 
specific quality processes will be described, the steering 
of which is attributed to the quality management area. 
Further, general management functions related to the 
management of quality processes will be explored; more- 
over, management levels, peculiar to higher education 
institutions, will be singled out which include the man- 
agement of the defined quality processes. On the basis of 
the managerial functions of the identified processes and 
organization management levels, the entirety of quality 
management is modelled and specific areas of quality 
management in higher education are singled out. 

1.1. QUALITY PROCESSES 

Quality is a complicated concept which has become one 
of the most attractive concepts in the whole manage- 
ment theory. The understanding of quality concept has 
changed from quality as an indispensable element of ap- 
prenticeship to the perception of quality management 
including the whole organization. Sallis (2002) relates the 
differentiation of quality processes with the industrialisa- 
tion era (1900-1940). Historically, initial quality process 
was quality control based on supervision, the most impor- 
tant aim of which was the prevention of products of poor 
quality from reaching the customer. Quality evaluation 
process at this stage was limited to checking the quality 
of the final outcome (manufactured product) and quality 
state determining actions. 

Only in the 1 960's quality prevention was more overt- 
ly referred to on theoretical and practical levels. The first 
theoreticians of quality- Deming, Juran, Ishikawa and 
Shewhart - introduced a new viewpoint on organization: 
it started to be viewed as the entirety of interrelated proc- 
esses. A systemic approach allowed focusing attention 
to quality assurance process, seeking for the set quality 
standards to be constantly and reliably achieved. Here 
attention is concentrated not on the detecting and liqui- 
dating a product of poor quality but on prevention of low 
quality. At this stage of the development of quality ideas, 
constant assessment of the production process and its in- 
termediary products is more important, without limiting 
itself to the evaluation of the final outcome. In the con- 
text of quality assurance, the concept of quality control 
already includes not only the control of the final product 
quality, but also the control of the process. Here, a place 
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prevencijos. Demingas sukure ir pasiule jdiegti univer- 
sally kokybes tobulinimo model): „Planuok - daryk / 
veik-tikrink". 

Kokybes uztikrinimo procesas buvo svarbus kokybes 
teorijos ir praktikos vystymui, taciau naujaisiais laikais j 
pavirsiq iskilo kokybes uztikrinimo suabsoliutinimo ri- 
botumas. Organizacijos vystymuisi labai svarbu nuolat 
perziureti organizacijos veiklos tikslus ir kokybes stan- 
dards. Visa tai jau perzengia klasikines kokybes uztikri- 
nimo sampratos ribas. 

Dvidesimtojo amziaus pabaigoje prasideda naujas 
kokybes teorijos ir praktikos pletotes etapas, siejamas 
su nuolatiniu kokybes kaip vystymosi ir besimokancios 
organizacijos idejomis. Kokybes kulturos pletra tapati- 
nama su mokymosi kulturos pletra. Barzcyk (1999) pa- 
zymi, kad siekdama kokybes kaip nuolatinio vystymosi 
kategorijos organizacija privalo tapti besimokancia or- 
ganizacija, kurioje zmones nuolat tobulintg jau turimas 
kompetencijas ir jgytq naujq.Tokioje organizacijoje turi 
buti iskeliama sukauptos patirties sklaidos svarba. 

Kiekvienas kokybes idejq raidos etapas pereme 
pries tai buvusio etapo pasiekimus. Kokybes vertinimo, 
kontroles, tobulinimo ir uztikrinimo procesai del skirtin- 
gos jg sampratos jgavo naujq prasmiq. Kokybes siste- 
mos tapo jvairesnes ir sudetingesnes. Tad kilo poreikis 
kokybes sistemas kritiskai jvertinti. 

Kritinf kokybes sistemos analiz^ atlieka kokybes va- 
dybos sistemos auditas. Kokybes vadybos auditas daznai 
atliekamas kokybes sistemq funkcionavimo tobulumui 
jvertinti (Lietuvos standartas LST EN ISO 9000:2001, 
2001 ). 

Apibendrinant kokybes idejq raidos apzvalgq gali- 
ma isskirti keletq tarpusavyje susijusiq kokybes procesq: 
kokybes kontrol^, kokybes stebesenq, kokybes vertini- 
mq ir jvertinimq, kokybes tobulinimq, kokybes uztikri- 
nimq ir nuolatinj kokybes vystymqsi. Kokybes vadybos 
sistemos auditas uzima isskirtin^ vietq, nes jis atliekq kri- 
tin^ funkcijq visos kokybes vadybos sistemos atzvilgiu. 

1 .2. KOKYBES VADYBOS FUNKCIJOS 
Vadybos specialistai galutinai nesutaria del bendrqjq 
vadybos funkcijq isskyrimo, bet daugelyje saltiniq isvar- 
dijamos keturios dar 1916 m. Fayol (2005) isskirtos ben- 
drosios vadybos funkcijos: planavimas, organizavimas, 
vadovavimas ir kontrole. 

Vadybos teorijoje planavimas laikomas nenutruks- 
tamu procesu, kurio metu atsizvelgiama j organizacijos 
viduje ir isoreje vykstancius pokycius. James, Stoner ir 
kiti (1999) planavimq vadina ypatingu sprendimg tipu, 
siejamu su konkrecios organizacijos ateities perspekty- 
va ir apimanciu organizavimq, vadovavimg ir kontrol^. 
Seilius (1998) nurodo svarbiausius planavimo bruozus: 
orientavimqsi j ateitj ir racionalumg. Sasnauskas (1997) 
praplecia tg bruozg sgrasq teigdamas, kad„pagrindiniai 


for quality monitoring appears, i.e. constant observation if 
the production process responding to all demands placed 
on it, if there are no gaps that could exert impact upon the 
quality of the final product. 

In this quality assurance phase, the importance of 
production improvement processes emerged as a method 
of making and implementing management decisions 
with regard to low quality product prevention. Deming 
created and proposed to implement a universal quality 
improvement model: "Plan : Do : Act: Check". 

Quality assurance process was very important to the 
development of quality theory and practice; however, in 
the recent times limitation of quality assurance absolute- 
ness emerged. Organization development requires con- 
stant reviewing of organization activity aims and quality 
standards. All this exceeds the boundaries of classical un- 
derstanding of quality assurance. 

At the end of the twentieth century, a new stage of 
quality theory and practice development was started, 
related to constant improvement, quality as develop- 
ment and learning organization ideas. Quality culture 
development is identified with learning culture devel- 
opment. Barzcyk (1999) states that when pursuing qual- 
ity as a constant development category the organization 
should become a learning organization, where people 
constantly develop their existing competencies and ac- 
quire new ones. In such an organization the importance 
of the dissemination of accumulated expertise should be 
emphasised. 

Each stage of quality idea development assimilated 
the achievements of the previous stage. Quality assess- 
ment, control, improvement and assurance processes, 
due to their different nature, acquired new meanings. 
Quality systems have become more diverse and compli- 
cated. Thus, a need arose to carry out a critical evaluation 
of the quality systems. 

Critical analysis of quality system is performed by au- 
dit of quality management system. Audit of quality manage- 
ment system is often directed to evaluate the perfection of 
quality system functioning (Lithuanian Standard LST EN 
ISO 9000:2001 , 2001 ). Summarising an overview of the de- 
velopment of quality ideas, it is possible to single out sev- 
eral inter-related quality processes: quality control, quality 
monitoring, quality assessment and evaluation, quality 
improvement, quality assurance and constant quality de- 
velopment. Audit of quality management system occu- 
pies an unique place as it performs a critical function with 
regard to the whole system of quality management. 

1 .2. QUALITY MANAGEMENT FUNCTIONS 
Management specialists have not come to a final agree- 
ment with regard to distinguishing general management 
functions. In a number of resources four general manage- 
ment functions, distinguished by Fayol (2005) first iden- 
tified in 1916, are named: planning, organizing, manage- 
ment and control. 
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reikalavimai planams yra jtemptumas, realumas, susilie- 
jimas su laiku, atsakomybe uz jgyvendinimq, galimybe 
matuoti, lankstumas, tikimybes jvertinimas" (Sasnaus- 
kas, 1997, p. 53). Organizacijose paprastai kuriami ir 
jgyvendinami dviejq tipq planai (Stoner ir kiti, 1999): 
strateginiai, kurie skirti svarbiausiems organizacijos 
tikslams pasiekti, ir operatyviniai, kuriuose yra detali- 
zuojama, kaip jgyvendinti strateginius planus kasdiene- 
je veikloje. 

Planavimo metu apibreziami tikslai ir uzduotys, o 
pasitelkus organizavimo funkcijq siekiame sukurti tam 
tikras strukturas uzdaviniams ir tikslams realizuoti. Or- 
ganizaciniu projektavimu Stoner ir kt. (1999) vadina„or- 
ganizacijos strukturos, tinkamiausios organizacijos stra- 
tegijai, zmonems, technologijoms ir tikslams, sukurimq". 
Organizacijos struktura garantuoja stabilq, logiskq ir ais- 
kiai apibreztq santykiq budq, kuriuo remdamiesi vado- 
vai ir darbuotojai gali siekti organizacijai iskeltq tikslq. 
Organizacijos struktura apima organizacijos veiklos pa- 
dalijimq, strukturiniig grandziq suformavimg, komplek- 
sinig uzduocig suskaidymg j smulkesnes dalis. Zakarevi- 
cius (1998, p.309) organizavimo sgvokoje isskiria darbo 
pasidalijimg, strukturinig grandziq formavimq, organi- 
zacijos strukturos projektavimq, hierarchines sistemos 
jvardijimg, koordinavimq ir organizacinj jos vystymq. 

Jei organizavimo demesio centras yra organizacine 
struktura, tai vadovavime svarbiausia vieta tenka zmo- 
gui. Egzistuoja daugybe vadovavimo teorijg, apibu- 
dinancig vadovavimo ypatumus skirtingose vadybos 
kulturose. Vienose vadovavimas panasus j zmonig ar 
zmogiskgjg isteklig valdymg (Tucikiene, 2001), kitose 
j lyderyst^ (Bass ir Bernard, 1990). Organizacijose gali 
egzistuoti formalus vadovai ir neformalus lyderiai. Va- 
dovavimui budingas platus veiksmg spektras: krypties 
nurodymas skleidziant informacijq apie organizacijos 
misijg ir tikslus, personalo motyvavimas, taisyklig jve- 
dimas ir reikalavimas jg laikytis, skirtingg zmonig ar jg 
grupig veiklos koordinavimas. Vadovauti galima atski- 
ram darbuotojui, darbuotojg grupei ar padaliniui arba 
visai kokios nors organizacijos bendruomenei. Geras 
vadovavimas planavimo ir organizavimo funkcijas daro 
veiksmingomis. 

Ketvirtoji vadybos funkcija - kontrole - uztikrina, 
kad konkreti veikla atitiktg planus, o faktine bukle- 
siekiamg bukl^. Zakarevicius (1998) kontrol^ vadina 
duomeng apie piano jgyvendinimg rinkimu, analize ir 
jvertinimu. Kontrole apima sistemingg faktines veiklos 
stebejimq siekiant nustatyti nukrypimus nuo esamg 
reikalavimg, taisyklig ir normg, analizuoti tg nukrypi- 
mg priezastis ir rengti pasiulymus tiems nukrypimams 
salinti. Butina atkreipti demesj j tai, kad kontrole, kaip 
bendroji vadybos funkcija, istoriskai gali buti siejama su 
pirmuoju kokybes idejos realizacijos etapu bei kokybes 
kontroles ir kokybes stebesenos procesais. 


In management theory, planning is considered to 
be a continuous uninterrupted process which takes into 
account internal and external changes in organization. 
James, Stoner, eta I (1999) call planning a special type 
of decision making related to future perspectives of a 
concrete organization and including organization, man- 
agement and control. Seilius (1998) indicates the most 
important features of planning, future orientation and ra- 
tionality. Sasnauskas (1997) expands the list of these fea- 
tures by claiming that "the main requirements for plans 
are intensiveness, tangibility, merging with time, respon- 
sibility for implementation, measurability, flexibility, prob- 
ability evaluation" (Sasnauskas, 1997, p. 53). Plans of two 
types are usually designed and implemented in organiza- 
tion (Stoner, etal, 1 999); strategic, intended to achieve the 
most important organization goals, and operative, opera- 
tional plans foreseeing how to implement strategic plans 
in everyday activity. 

During the process of planning, goals and tasks are 
defined, whereas with the help of organizing function the 
designing of certain structures to realise the objectives 
and goals is performed. Organizational designing, accord- 
ing to Stoner, et al (1999, p. 309) is the designing of or- 
ganizational structure, most appropriate for organization 
strategy, people, technologies and goals. Organization 
structure guarantees a stable, logical and clearly articulat- 
ed sequence of relationships on the basis of which heads 
and employees of organization can achieve goals set for 
the organization. Organization structure involves distrib- 
uting of organization activity, forming structural units, 
dividing complex tasks into smaller parts. Zakarevicius 
(1998) distinguishes the following parts of organizational 
concept; distribution of work, forming structural units, de- 
signing organizational structure, naming the hierarchical 
system, coordinating and organizational development. 

In organizing, organizational structure is in the fo- 
cus of attention; whereas in management the most im- 
portant place is occupied by an individual. A number of 
management theories exist that define peculiarities of 
managing in different management cultures. In some, 
management is similar to governing people or human 
resources (Tucikiene, 2001), in others, to leadership (Bass 
and Bernard, 1990). Formal managers and informal lead- 
ers can exist in organization. A broad range of actions is 
characteristic of management; indicating direction when 
spreading information about organization mission and 
goals, staff motivation, introducing rules and expecting 
compliance, coordinating the activity of different peo- 
ple or their groups. It is possible to manage a separate 
employee, a group of employees or a unit or the whole 
community of a certain organization. Good management 
makes planning and organizing functions more efficient. 

Control is the fourth management function; it ensures 
the conformity of a concrete activity to the set plans and 
the conformity of the real state to the expected state. Ac- 
cording to Zakarevicius (1998), control means gathering, 
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Kokybes vadybos atveju bendrosios vadybos funk- 
cijosturi buti nukreiptos j kokybes procesq valdymq.Tai- 
gi, kokybes vadyboje turi buti atliekamos visos keturios 
bendrosios vadybos funkcijos: kokybes procesq plana- 
vimas, kokybes procesus palaikancios veiklos organiza- 
vimas, vadovavimas sia veikla uzsiimantiems zmonems 
ir kokybes procesq kontrole. 

1 .3. KOKYBES VADYBOS LYGMENYS AUKSTOJO 
MOKSLO INSTITUCIJOJE 

Galima isskirti keturis kokybes vadybos aukstojo moks- 
lo institucijose lygmenis: 1) individualios veiklos; 2) 
studijq dalyko, kuriame siekiama dviejq veikianciq as- 
menq- destytojo ir studento sqveikos; 3) studijq pro- 
gramq, kur planuojamas nuoseklus studijq procesas, 
apimantis kompetencijq pletrq ir apibreztos kvalifikaci- 
jos suteikimq; ir 4) institucijos lygmuo, kur sukuriamos 
prielaidos institucijos kokybes vadybai zemesniuose 
tos vadybos lygmenyse. Individualios veiklos lygme- 
nyje kokybes vadybos objektu tampa asmens veiklos 
kokybe, kuri labai glaudziai siejasi su jo kompetentin- 
gumu. Siame lygmenyje svarbu ne tik asmens esamas 
kompetentingumas, bet ir pats kompetencijq pletros 
procesas. Studijq dalyko lygmenyje valdoma destomo 
dalyko, o programos - visos studijq programos koky- 
be. Instituciniame lygmenyje kokybes vadybos asimi 
tampa visos institucijos veikla apimanti visus tos orga- 
nizacijos lygmenis. Priklausomai nuo organizacijos dy- 
dzio ir strukturos galima isskirti strukturinius padalinius 
(skyrius, fakultetus, katedras, centrus) atsizvelgiant j jq 
veiklos lygmenj aprasyti jiems priskiriamas kokybes va- 
dybos funkcijas. Aukstojo mokslo institucijose skirtingq 
veiklq atliekantis personalas turetq aiskiai apsibrezti 
savo kokybes vadybos lygmenj, ir jo pagrindu jsitraukti 
j kokybes vadybos procesus. 

1 .4. KOKYBES VADYBOS VEIKLOS SRITYS 

Visq siq apzvalgq galima apibendrinti pateikiant koky- 
bes vadybos modelj (1 pav.), kuriame kokybes vadyba 
suvokiama kaip specifme vadybines veiklos sritis. Re- 
miantis siuo modeliu kokybes vadybq galima aprasyti 
pasitelkus tris dimensijas: kokybes procesus, kokybes 
vadybos lygmenis ir kokybes vadybos funkcijas. Kie- 
kvienu konkreciu atveju kokybes vadyba gali buti pa- 
vaizduota minetoje trijq dimensijq erdveje. Kokybes 
vadybos subjekto pasirinkta kokybes koncepcija, par- 
eigos organizacijoje ir individualus apsisprendimas 
nulems jo ar jos jsitraukimo j kokybes vadybos veiklas 
pobudj. 

Remiantis pateiktu modeliu kiekviename kokybes 
vadybos lygmenyje galima isskirti dvidesimt keturias 
kokybes vadybos veiklos sritis, kuriose pasitelkiant ke- 
turias vadybos funkcijas siekiama valdyti sesis kokybes 
procesus (1 pav.). Atsizvelgiant dar ir j tai, kad kokybes 


analysis and evaluation of the data about realisation of 
the plans. Control involves a systematic observation of the 
factual activity, aiming to determine deviations from the 
set requirements, rules and norms, to analyse the causes 
of these deviations and to design proposals to eliminate 
them. It is necessary emphasise that control, as a general 
function of management, historically can be related to the 
first stage of quality idea realisation and quality control, as 
well as quality monitoring processes. 

In quality management, the general management 
functions should be oriented to the leadership of quality 
processes. Thus, all four general management functions 
should be performed in quality management; quality 
processes planning, organizing quality processes to main- 
tain their activity, managing people who undertake this 
activity and quality processes control. 

1 .3. QUALITY MANAGEMENT LEVELS IN HIGHER 
EDUCATION INSTITUTION 

It is possible to single out four levels of quality manage- 
ment in higher education institutions: 1) individual activ- 
ity level; 2) study subject level where there is interaction 
between two acting persons - teacher and student; 3) 
study programme level where a consistent study process 
is planned, including the development of competencies 
and conferring a defined qualification; and 4) institution- 
al level where assumptions are created for institutional 
quality management at lower management levels. On 
individual activity level, personal activity quality, which 
is closely related to competence, becomes the object of 
quality management. On this level, it is not only the per- 
son's competence that is important but the process of 
competencies development itself. On the study subject 
level the quality of the study subject is managed, where as 
on the study programme level - the quality of the whole 
study programme is managed. On the institutional level, 
the activity of the institution including all levels of that or- 
ganization becomes the axis of quality management. De- 
pending on the size and structure of the organization, it is 
possible to discern separate structural subdivisions (divi- 
sions, faculties, departments, centres) and to describe the 
quality management functions attributable to them with 
respect to their activity level. The staff of a higher educa- 
tion institution that performs a different activity should 
have clearly articulated and defined quality management 
levels and be involved in quality management processes 
accordingly. 

1 .4. QUALITY MANAGEMENT ACTIVITY AREAS 
This overview can be summarised by presenting a model 
of quality management (Fig. 1), where quality manage- 
ment is perceived as a specific area of management activ- 
ity. On the basis of the model, quality management can 
be described along three dimensions: quality processes, 
quality management levels and quality management 
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Kokybes vadybos sistemos auditas / 
Audit of quality management system 


KOKYBES VADYBOS LYGMENYS / 
A LEVELS OF QUALITY MANAGEMENT 


Studijy programos / 
Study programme 

Studiji} dalyko / 
Study subject 

Individuals/ 

Individual 

KOKYBES VADYBOS FUNKCIJOS/ 

QUALITY MANAGEMENT FUNCTIONS 



KOKYBES PROCESAI / 
QUALITY PROCESSES 


Kokybes pletote / Quality development 
Kokybes uztikrinimas / Quality assurance 
Kokybes tobulinimas / Quality improvement 
Kokybes stebesena / Quality monitoring 
Kokybes kontrole / Quality control 
Vertinimas ir jvertinimas / Assessment and evaluation 


Vadovavimas/ 

Leadership 


Organizavimas / 
Organising 


Planavimas / 
Planning 


1 pav. Kokybes vadyba aukstojo mokslo institucijoje 
Fig. 1. Quality management in higher education institution 


vadyba gali buti pletojama keturiuose skirtinguose ly- 
gmenyse galima kalbeti net apie devyniasdesimt sesias 
kokybes vadybos veiklos sritis ir numatyti konkrecius 
darbus, kurie kiekvienoje is sig sricig turi buti atliekami. 
Toks klasifikavimas padeda aprasyti kokybes vadybos 
veiklos visumg ir kartu apibrezti aukstojo mokslo insti- 
tucijg personalo vaidmenj kokybes vadyboje. 

Siekiant siame tyrime iskeltg tikslg ir ribojant ap- 
klausos priemones apimtj pristatytas modelis buvo su- 
paprastintas, kai kurias veiklos sritis sujungiant j vienq. 
Tokiu budu kokybes vadybos veikla buvo isskaidyta j 
devynias aukstojo mokslo kokybes vadybai svarbias 
sritis. Cia jas trumpai ir apzvelgsime. 

1. Kokybes vadybos individualusis lygmuo sio ty- 
rimo remuose laikomas atskira sritimi ir aprasomas 
remiantis dviem pagrindiniais procesais - vertinimu ir 
tobulinimu. Individualios veiklos vertinimas skirstomas 
j vertinimo kriterijg ir standartg parengimg arba parin- 
kimg ir paties vertinimo atlikimg. Kokybes tobulinimo 
procesas individualiame lygmenyje apima kompeten- 
cijg pletrg ir kval ifikacijos tobulinimq, taciau siame tyri- 
me tas procesas susiaurintas iki savo paties kvalifikaci- 
jos tobulinimo programg rengimo. 

2. Kokybes vadybos studijg dalyko lygmuo su- 
siaurinamas iki kokybes vertinimo. Kokybes vertinimas 
studijg dalyko lygmenyje apima dvejopo pobudzio vei- 
klg: vertinimo standartg ir priemonig parengimg bei 
vertinimo atlikimg naudojantis parengtais standartais 


functions. In each concrete case quality management 
can be depicted in the space of these three dimensions. 
Quality management conception chosen by the subject, 
responsibilities in organization and individual decision 
making will determine the nature of his or her involve- 
ment into quality management activities. 

On the basis of the presented model, twenty four ac- 
tivity areas can be distinguished on each quality manage- 
ment level, where six quality processes can be managed 
with the help of four management functions (Fig. 1). Tak- 
ing into account that quality management can be devel- 
oped on four different levels, it is possible to speak about 
ninety six quality management activity areas and foresee 
concrete work which is performed in each of these areas. 
Such classification helps to describe the entirety of qual- 
ity management activity and, at the same time, define 
the role of higher education institution staff in quality 
management. 

In pursuit of the research purposes the survey instru- 
ment was simplified and some activity areas have been 
merged survey instrument. This way quality management 
activity was resolved into nine important areas of higher 
education quality management. Next, a brief overview of 
these areas will be provided. 

1 . Individual level of quality management in the scope 
of this research is a separate area described on the basis of 
two major processes - assessment and improvement. As- 
sessment of individual activity is divided into designing or 
choice of assessment criteria and standards and perform- 
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ir priemonemis. Vertinimas, atliekamas studijq dalyko 
lygmenyje, labiau susij^s su kiekvieno destytojo veiklos 
kokybes vertinimu. 

3. Analogiskai siaurinamas kokybes vadybos stu- 
dijq programos lygmuo. Kokybes vertinimas studijg 
programos lygmenyje apima tq paciq veiklq kaip ir verti- 
nimas, atliekamas studijq dalyko lygmenyje: vertinimo 
standartq ir priemoniq parengimq ir vertinimo atliki- 
mq, naudojantis parengtais standartais ir priemonemis. 
Vertinimas atskiros programos lygmenyje glaudziai 
susij^s su viso studijq proceso, t. y.„nuo... iki", kokybes 
vertinimu. Kokybes vadyba organizacijos lygmenyje 
apima penkis kokybes procesus: kokybes vertinimq, 
tobulinimq, uztikrinimq, nuolatin^ kokybes pletrq ir ko- 
kybes vadybos sistemq auditq. Organizacijos personalo 
kvalifikacijos tobulinimas isskirtas laikant jj kokybes to- 
bulinimo, uztikrinimo ir nuolatines pletros prielaida. 

4. Kokybes vertinimas instituciniame lygmenyje grin- 
dziamas trejopo pobudzio veikla: institucijos veiklos 
kokybes vertinimo projektavimo, vertinimo veiklos 
institucijoje organizavimo bei duomenq kaupimo ir 
tvarkymo.Tai tyrime leido apimti su kokybes vertinimo 
metodologijos parengimu, organizavimu ir su atlikimu 
susijusias veiklos sritis. 

5. Kokybes tobulinimo aukstojoje mokykloje veikla 
aprasyta remiantis procesg logika, t. y. jvardyta skir- 
tingus kokybes tobulinimo etapus realizuojanti veikla: 
kokybes tobulinimo sprendimg inicijavimas, kokybes 
tobulinimo sprendimg jgyvendinimo planavimas ir 
kontrole. 

6. Kokybes uztikrinimas aukstojoje mokykloje apima 
trejopo pobudzio veiklg: kokybes uztikrinimo proce- 
durg numatymg, atsakomybes uz kokybes uztikrinimg 
paskirstymg ir kokybes uztikrinimo veiklos koordina- 
vimg organizacijoje. Kokybes uztikrinimo sistemos 
projektavimas ir suprojektuotos sistemos jgyvendi- 
nimas nebuvo isskirti kaip savarankiskos sritys del jg 
sudetingumo.. 

7. Kokybes kulturos pletros inicijavimas aukstojoje 
mokykloje apima kokybes vadybos tikslg kelimq, ko- 
kybes kulturos pletros strategijos rengimg ir bendruo- 
menes burimg iskeltiems tikslams pasiekti. Tokiu budu 
formuojama organizacijos kokybes politika. 

8. Organizacijos personalo kvalifikacijos tobulini- 
mas buvo isskirtas kaip veiklos sritis, glaudziai susijusi 
su kokybes vadyba. Jis apima personalo kvalifikacijos 
tobulinimo programg rengimo, galimybig nuolatiniam 
personalo mokymuisi pletojimo ir personalo mokymo 
vertinti ir tobulinti teikiamg svietimo paslaugg kokyb^ 
veiklas. 

9. Kokybes vadybos sistemos audito veikloje jverti- 
nama kokybes vadybos sistema. Galima isskirti ketu- 
rias tokios veikos kryptis: dviejose is jg (organizacijoje 


ance of the assessment process. Quality improvement 
process on individual level includes the development of 
competencies and qualification improvement; however, 
in this research this process was focused on designing 
one's own professional development programme. 

2. Study subject level of quality management quality 
assessment. Quality assessment on the level of study subject 
involves a twofold activity: designing of assessment stand- 
ards and measures and performance of assessment using 
the designed standards and measures. Assessment is per- 
formed on the level of study subjects and is more related 
to each teacher's activity quality assessment. 

3. Analogically, the level of study programme quality 
management was narrowed. Quality assessment on the lev- 
el of study programmes involves the same activity as the as- 
sessment performed on the level of study subject: design- 
ing assessment standards and measures and performing 
assessment, using the designed standards and measures. 
Assessment on the level of a separate programme is close- 
ly related to the quality assessment of the whole study 
process, i.e. "from ... to ..." Quality management on the 
organization level includes five quality processes: quality 
assessment, improvement, assurance, constant develop- 
ment and audit of quality management systems. The in- 
service professional development of organization staff was 
singled out considering it to be an assumption of quality 
improvement, assurance and continuous development. 

4. Quality assessment on institutional level is based 
on the activity of ternary nature; designing institutional 
activity quality assessment, organising assessment activ- 
ity in the institution and data gathering and processing. 
This allowed including the areas related to the designing 
quality assessment methodology, organising and quality 
performance. 

5. The activity of guality improvement at higher educa- 
tion institution is described on the basis of process logic, 
i.e. naming activities which realize different quality im- 
provement stages; initiating quality improvement deci- 
sions, planning quality improvement decision implemen- 
tation and control. 

6. Quality assurance at higher education institution 
includes activity of ternary nature: foreseeing quality as- 
surance procedures, distribution of responsibility for qual- 
ity assurance and coordination as well as organization of 
quality assurance activity. Designing quality assurance 
system and implementation of the designed system were 
not singled out as independent areas due to their com- 
plex nature. 

7. Initiating quality culture development at higher edu- 
cation institution includes setting quality management 
goals, designing quality culture development strategy 
and grouping people together to achieve the set goals. 
This way organization quality policy is formed. 

8. Organization staff in-service training was identified 
as an activity area closely related to quality management. 
It includes designing staff in-service training programmes, 
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taikomq kokybes vertinimo standartq ir priemoniq bei 
kokybes vertinimo procesq efektyvumo jvertinime) 
svarbiausias demesys skiriamas kokybes vertinimo sis- 
temai, o kitose dviejose (pasirinktq kokybes valdymo 
modeliq ir jq veikimo efektingumo jvertinime) kokybes 
valdymo sistemai. 

Sios devynios kokybes vadybos aukstojo mokslo 
institucijose sritys buvo metodologinis pagrindas tirti 
universitetq ir kolegijq personalo nuostatas del koky- 
bes vadybos. 

2 

UNIVERSITETQ IR KOLEGIjy PERSONALO 
NUOSTATy DEL KOKYBES VADYBOS TYRIMO 
METODIKA 

Siekiant isryskinti universitetq ir kolegijq personalo 
nuostatas del kokybes vadybos buvo atliktas kiekybinis 
aprasomasis tyrimas. 

Formuojant tyrimo imtj buvo siekiama aprepti Lie- 
tuvos aukstojo mokslo institucijose dirbantj akademinj 
ir vadybos personal^. Tirti keturi Lietuvos regionai: Kau- 
no, Vilniaus, Klaipedos ir Siauliq. Imtis buvo formuoja- 
ma taikant sluoksnines imties sudarymo metodikq: 
buvo siekiama, kad imtis proporcingai reprezentuotq 
kolegijas bei universitetus, visas personalo grupes vi- 
suose regionuose. 

Tyrimo instrumentas buvo rengiamas bendradar- 
biaujant Vytauto Didziojo universiteto Studijq kokybes 
centra mokslo personalui ir derinant moksliniam tyri- 
mui keliamus reikalavimus ir praktinius kokybes vady- 
bos situacijos analizes poreikius. Buvo sudaryta anketa 
siai informacijai apie respondentus surinkti: regionas, 
aukstojo mokslo institucija, kurioje respondentas dir- 
ba, ir joje uzimamos pareigos, bendras darbo svietimo 
sistemoje ir siuo metu einamose pareigose stazas. Pir- 
majame anketos bloke buvo siekiama issiaiskinti, kaip 
kiekvienas respondentas suvokia atsakomybes uz tei- 
kiamq paslaugq kokybq pasiskirstymq tarp aukstosios 
mokyklos darbuotojq. Antrojo anketos bloko pagrindq 
sudaro 30 kokybes vadybos veiklq devyniose kokybes 
vadybos srityse (zr. 1 .4 skyrelj) isskyrimas. Respondentq 
buvo klausiama apie tos veiklos sqsajas su jq pareigo- 
mis ir jq pasirengimq atlikti tq veiklq. Atsakymams zy- 
meti pateikta penkiq balq rangine skale, kurioje buvo 
galima nurodyti savo pareigos suvokimo laipsnj visis- 
kai tq veiklos sritj atmetant -„nieko bendro su mano 
pareigomis neturi" (1 balas) arba apibreztai nurodant 
pareigq - „tai svarbi mano pareiga" (5 balai). Penkiq 
balq skale taip pat buvo taikyta pasirengimo vykdyti 
kokybes vadybos veiklas vertinimui: respondentai savo 


creating opportunities for continuous staff development 
and staff training assessment and development of the 
quality of the provided educational services. 

9. Audit of quality management system evaluates the 
system of quality management. It is possible to identify 
four fields of such an activity: in two of them (in evaluat- 
ing quality assessment standards and measures applied 
in organization and efficiency of quality assessment proc- 
esses) the most important attention is oriented to quality 
assessment system, whereas in the other two (the chosen 
quality steering models and evaluation of efficiency of 
chosen steering mechanisms), the attention is focused on 
quality steering system. 

These nine quality management areas in higher edu- 
cation institution formed the methodological basis to re- 
search the staff of universities and colleges with regard to 
quality management. 


2 

METHODOLOGY OF RESEARCH INTO 
DISPOSITIONS OF UNIVERSITY AND 
COLLEGE STAFF WITH REGARD TO QUALITY 
MANAGEMENT 

Aiming at highlighting the dispositions of university and 
college staff with regard to quality management, a quan- 
titative descriptive research was performed. 

Forming the sample of research, an attempt was made 
to involve academic and management staff working at 
Lithuanian higher education institutions. Four Lithuanian 
regions were researched: Kaunas, Vilnius, Klaipeda and 
Siauliai. The sample was formed applying a stratification 
sample method; the sample was formed to represent 
equal ratio of colleges and universities, all staff groups in 
all the regions. 

Research instrument was designed in close coopera- 
tion with the research staff of Centre for Quality of Studies 
atVytautas Magnus University adjusting requirements for 
the scientific research with the needs of analyses of prac- 
tical quality management situation. A questionnaire to 
collect the following information about the respondents 
was designed; region, higher education institution where 
the respondent was employed and occupied a position, 
general work experience in the system of education and 
the current position. In the first block of the question- 
naire, it was attempted to find out how every respondent 
perceived the distribution of responsibility for the quality 
of the provided services among the employees of higher 
school.The basis of the second blockof the questionnaire 
consisted of singling out 30 quality management activities 
in nine quality management areas (see sub-chapter 1.4). 
The respondents were asked about the link between this 
activity and their position as well as preparation to per- 
form this activity. A five-point ranking scale was chosen 
to mark the responses, where employees could indicate 
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pasirengimq vertinti nuo„pilnai pasireng^" (5 balai) iki 
„visai nepasireng^" (1 balas). 

Tyrimo organizavimas. Tyrimas buvo atliekamas 
2005 rnetq rudens semestre. Tyrime dalyvavo keturiq 
universitetg tyrejq darbo grupes: Vytauto Didziojo uni- 
versiteto, Vilniaus pedagoginio universiteto, Klaipedos 
universiteto ir Siauliq universiteto. Kiekvienas univer- 
sitetas rinko duomenis savo regione. Duomenys buvo 
tvarkomi, koduojami, suvedami ir analizuojami bendro- 
mis sio straipsnio autoriq pastangomis. 

Duomenys buvo analizuojami taikantaprasomosios 
statistikos proceduras: daznig skaiciavimus ir statistinig 
skirtinig analiz^. Lyginimui buvo pasitelkti nepriklauso- 
mg imcigT testai. Duomenys apdoroti naudojant SPSS 
for Windows 12.0 programg paketq. 

Sj tyrimg ribojo imties formavimo sunkumai: ty- 
rimas buvo organizuojamas keturiuose regionuose, 
todel buvo sunku pilnai kontroliuoti duomeng rinki- 
mo procesq, o mazos aukstesniojo vadybos personalo 
imtys sumazino rezultatg statistinj reiksmingumq. Ne- 
buvo apklausti universitetg rektoriai, todel tiriant buvo 
prarasta viena pareigg kokybes vadyboje pasiskirstymo 
grandis. 

3 

LIETUVOS UNIVERSITETO IR KOLEGIJy 
AKADEMINig BENDRUOMENig POZIURIS 
| PAREIGg UZ KOKYBES VADYBA 
PASISKIRSTYMA 

3.1. RESPONDENTg CHARAKTERISTIKA 
Buvo apklausta 515 kolegijg ir universitetg atstovg 
is keturig Lietuvos regiong (2 pav.): Kauno (128), Vil- 
niaus (129), Siauliq (120) ir Klaipedos (128), tarp kurig 
buvo 268 kolegijg darbuotojai ir 247 - universitetg 
darbuotojai. 

Respondentai priklauso skirtingoms darbuotojg ka- 
tegorijoms (3 ir 4 pav.). Dauguma jg yra destytojai (1 23 
universitetuose ir 140 kolegijose), o kiti katedrq vedejai 
(82 universitetuose ir 54 kolegijose), dekanai (1 7 univer- 
sitetuose ir 13 kolegijose), prodekanai (10 universite- 
tuose ir 16 kolegijose), 10 kolegijos direktorig ir 8 uni- 
versitetg prorektoriai. 

Respondentai savo institucijoje pagal uzimamas 
pareigas buvo isdirb^ skirtingg laikg (1 lentele): kolegijos 
direktoriai dazniausiai turejo nuo 10 iki 20 metg pagal 
uzimamas pareigas stazg; apklausoje dalyvav^ katedros 
vedejai ir destytojai dazniausiai turejo nuo 1 iki 5 metg 
darbo pagal siuo metu uzimamg pareigg stazq. Taigi 
galima daryti prielaidq, kad respondentg atsakymai at- 
spindi skirtings patirtj turincig darbuotojg poziurj. 


the degree of perception of their responsibility by reject- 
ing the activity area -"it has nothing to do with my duties" 
(1 point) or indicating the duty in a definite way -"it is an 
important duty of mine" (5 points). A five-point scale was 
also applied to assess the preparation to perform qual- 
ity management activities: the respondents could assess 
their preparation from "fully prepared" (5 points) to "to- 
tally unprepared" (1 point). 

Organization of the research. The research was per- 
formed in autumn semester of 2005. Working groups from 
four universities participated in the research: Vytautas Mag- 
nus University, Vilnius Pedagogical University, Klaipeda 
University and Siauliai University. Every university gath- 
ered data in their region. The data were formatted, coded, 
processed and analysed by the authors of this article. 

The data were analysed applying descriptive statisti- 
cal procedures: calculation of frequencies and analysis of 
statistical distributions. T tests of independent samples 
were used to compare the research findings. The data 
were processed using SPSS for Windows 12.0 programme 
packet. 

The limitations of the research were caused by form- 
ing the sample: the research was organised in four re- 
gions; therefore, it was difficult to control the data collec- 
tion process fully; consequently, a small sample of senior 
management personnel reduced the statistical signifi- 
cance of the research findings. University rectors were not 
surveyed; therefore, one important link of sharing respon- 
sibilities for quality management was left out. 


3 

ATTITUDE OF ACADEMIC COMMUNITIES OF 
LITHUANIAN UNIVERSITIES AND COLLEGES 
TO SHARING RESPONSIBILITIES FOR QUALITY 
MANAGEMENT 

3.1 . CHARACTERISTICS OF RESPONDENTS 
Representatives from 515 colleges and universities from 
four regions in Lithuanian were surveyed in the research 
(Fig. 2): Kaunas (128), Vilnius (129), Siaulai (120) and 
Klaipeda (128) among which 268 college employees and 
247 university employees were. 

The research respondents belonged to different em- 
ployee categories (Fig. 3 and 4).The majority of them were 
teachers (123 at universities and 140 at colleges), others 
- department chairs (82 at universities and 54 at colleges), 
deans (17 at universities and 13 at colleges), vice-deans 
(10 at universities and 16 at colleges), 10 college directors 
and 8 university vice-rectors. 

The respondents had different work experience in 
the present position in their institutions (Table 1): college 
directors most often had from 10 to 20 year work experi- 
ence in the current position; the department chairs and 
teachers who participated in the research most often had 
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Kauno regionas / Kaunas region 
Vilniaus regionas / Vilnius region 
Siaulig regionas / Siauliai region 
Klaipedos regionas / Klaipeda region 



2 pav. Respondent^ priklausymas Lietuvos regionams 
Fig. 2. Distribution of respondents according to Lithuanian regions 


Prorektoriai / Dekanai / 

Vice-rectors Deans 



82 


Direktoriy pavaduotojai / 
Deputy directors 



3 pav. Universitetq darbuotojg pasiskirstymas pagal kategorijas 
Fig. 3. Distribution of university employees according to categories 


4 pav. Kolegijg darbuotojg pasiskirstymas pagal kategorijas 
Fig. 4. Distribution of college employees according to categories 


1 lentele. Respondentg darbo stazas pagal uzimamas pareigas (K - kolegijos; U - universitetai) 
Table 1. Respondents' work experience in the current position (K- colleges; U - universities) 



IK1 1 METg/UPTOI YEAR 

NU0 1 1KI 5 M. / FROM 1 
T0 5VRS. 

NU05 IK1 10 M. / FROM 5 
T010YRS. 

NU010IKI 20 M./ FROM 
10T0 20YRS. 

> 20 M./ MORE THAN 
20YRS. 


K 

U 

K 

U 

K 

U 

K 

U 

K 

U 

Direktoriai ir rektoriai / Directors and rectors 

1 

0 

1 

0 

3 

0 

5 

0 

0 

0 

Dir. pavaduotojai ir prorektoriai / 
Deputy directors and rectors 

4 

0 

10 

5 

2 

1 

0 

2 

3 

0 

Fakultetg dekanai / Faculty deans 

0 

1 

8 

2 

4 

6 

0 

5 

1 

2 

Prodekanai / Vice-deans 

0 

1 

8 

5 

7 

0 

0 

3 

0 

0 

Katedros vedejai / Department chairs 

10 

6 

35 

28 

9 

25 

1 

20 

0 

3 

Destytojai / Teachers 

9 

9 

46 

44 

30 

24 

22 

24 

28 

21 

IS VISO/ TOTAL: 

24 

17 

108 

84 

55 

56 

28 

54 

32 

26 
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3.2. ATSAKOMYBES UZ KOKYBEj PASISKIRSTYMO 
SKIRTINGOSE AKADEMINIO PERSONALO 
GRUPESESUVOKIMAS 

Siekiant issiaiskinti kokig atsakomybes da lj uz kokyb^ 
universitetg ir kolegijg personalas priskiria skirtingoms 
darbuotojg kategorijoms buvo klausiama, kas turetg 
rupintis kokybe aukstojoje mokykloje. Atsakymuose 
buvo isvardyti aukstojo mokslo institucijg darbuotojai. 
Vienas is pasiulytg atsakymg buvo„tam specialiai pa- 
skirtas darbuotojas", kurio svarbiausia pareiga butg ru- 
pintis kokybe. Jtraukti j anketq tokj specialg darbuotojg 
tyrejus paskatino aukstojo mokslo institucijose kilusios 
diskusijos del kokybes vadybai pasirengusio personalo 
butinumo. 

Atsakymai j klausimus universitetuose ir kolegijose 
(5 ir 6 pav.) rodo, kad respondentai pripazjsta visg dar- 
buotojg kategorijg atsakomybg uz kokybg. 

Analizuojant universitetg respondentg atsakymus 
(5 pav.) matosi, kad skirtingg darbuotojg kategorijg 
nuomones issiskiria: 

• Poziuriai smarkiai skyresi del padalinig vadovg pa- 
vaduotojg (siuo atveju prodekang) atsakomybes uz ko- 
kybg. Dekanai yra linkg priskirti daugiau atsakomybes 
savo pavaduotojams, negu patys prodekanai butg linkg 
prisiimti (vidurkig skirtumas A=0,96; reiksmingumo ly- 
gmuo p<0,01). 

• Kitas atsakomybes delegavimo konfliktas isryskeja 
palyginus dekang ir katedrg vedejg priskiriamg atsako- 
myb^ universiteto padalinig (fakultetg ir katedrg) va- 
dovams. Katedrose fakultetg dekang nuomone turetg 


from 1 to 5 years of work experience in the currently oc- 
cupied position. Thus, it is possible to assume that the re- 
sponses reflect the approach of employees with different 
work experience. 

3.2. PERCEPTION OF SHARING RESPONSIBILITY 
FOR QUALITY IN DIFFERENT ACADEMIC STAFF 
GROUPS 

In order to clarify what part of responsibility for quality 
at universities and colleges is attributed by staff to dif- 
ferent employee categories, research respondents were 
inquired about who should be concerned with quality at 
higher education institution. Different positions of higher 
education institution employees were listed in the re- 
sponse options. One of the suggested responses was "a 
particular employee responsible for this area" whose main 
duty was to take care of quality. The involvement of such 
a particular position in the questionnaire responses was 
suggested by the discussions at higher education institu- 
tions with regard to the necessity for particular staff pre- 
pared for quality management. 

The responses to questions at universities and colleg- 
es (Fig. 5 and 6) indicate that respondents acknowledge 
the responsibility of all employee categories for quality. 

Analysing university respondents' answers (Fig. 5) it 
is clear that opinions of different category employees are 
different: 

• Opinions were markedly different with regard to the 
deputy directors' or vice-deans' responsibility for qual- 
ity. Deans tend to attribute more responsibility to their 


Kokybe turetg rupintis tam specialiai paskirtas personalas / 
Quality should be the concern of specially appointed staff 

Kokybe turetg rupintis studijg administratoriai ir referentai / 
Quality should be the concern of study administrators and referents 

Kokybe turetg rupintis destytojai / 
Quality should be teacher's concern 

Kokybe turetg rupintis padalinig vadovg pavaduotojai / 
Quality should be the concern of sub-division vice-heads 

Kokybe turetg rupintis dekanai ir katedrq vedejai / 
Quality should be the concern of deans and department chairs 

Kokybe turetg rupintis prorektorius / 
Quality should be the concern of vice-rector 

Kokybe turetg rupintis rektorius / 
Quality should be rector's concern 
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Destytojai / 
Teachers 

Katedrq vedejai/ 
Depratment chairs 

Prodekanai/ 

Vice-deans 

Dekanai/ 

Deans 

Prorektoriai / 
Vice-rectors 


5 pav. Atsakomybes uz kokybe: suvokimo paskirstymas skirtingose universitetg darbuotojg grupese 
Fig. 5. Distribution of perception about responsibility for quality among different university employee groups 
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koncentruotis didziausia atsakomybe uz kokyb^, ta- 
ciau katedrg vedejai sau prisiima maziau atsakomybes 
(A=0,59; p<0,01 ). 

• Katedrg vedejai taip pat maziau atsakomybes nei 
dekanai link^ perduoti destytojams (A=0,60; p=0,02), 
nors jie tiesiogiai vadovauja destytojams ir nuo jg po- 
ziurio labai priklauso destytojq poziuris j kokyb^. Kate- 
drq vedejq poziuris j destytojq atsakomybe nuo paciq 
destytojq reiksmingai nesiskiria. Aukstesnius (nei patys 
destytojai sau) reikalavimus destytojq atsakomybei del 
kokybes kelia universitetq dekanai (A=0,71; p<0,01) ir 
prorektoriai (A=0,81, p<0,01). Taciau abejotina, kad sie 
reikalavimai pasieks destytojus, jei tuo nesusirupins ka- 
tedrq vedejai. 

Kolegijose (6 pav.) skirtingos respondentq grupes 
panasiai suvokia atsakomybes pasidalijimq. Reiksmin- 
giau issiskiria tik kolegijq fakultetiq dekanq nuomone 
del atsakomybes uz kokybe perdavimo tarn specialiai 
skirtam personalui. Dekanai linke perduoti daugiau at- 
sakomybes specialiai paskirtam personalui uz direkto- 
riiq pavaduotojus (A=0,97; p<0,01), prodekanus (A=0,64; 
p=0,07), katedrg vedejus (A=0,61; p <0,01) ir destytojus 
(A=0,59;p<0,01). 

Del nedideliiq imciq skirtumas (A=0,79; p=0,06) tarp 
kolegijq direktoriq ir dekanq nuomonig apie adminis- 
tratorig ir referentg atsakomybe u z kokybe yra mazai 
reiksmingas. Vadovai sioms darbuotojg grupems linke 
perduoti daugiau atsakomybes nei kiti apklausti kolegi- 
jg respondentai. 


vice-deans than intend to assume vice-deans themselves 
(means difference is A=0.96; significance level p<0.01 ). 

• Another conflict in delegating responsibility 
emerged while comparing the responsibility attributed 
by deans and department chairs to the heads of separate 
sub-divisions (at universities these are faculty deans and 
chairs of departments). According to faculty deans de- 
partment chairs should assume most part of the respon- 
sibility for quality, however, department chairs consider 
that they have to assume considerably less responsibility 
(A=0.59; p<0.01). 

• Chairs of departments also tend to transfer less re- 
sponsibility to teachers than deans do (A=0.60; p=0.02), 
though they manage teachers directly and teachers' ap- 
proach to quality at large depends on their approach. De- 
partment chair approach to teacher responsibility does 
not differ considerably from teacher approach. University 
deans (A=0.71; p<0.01) and vice-rectors (A=0.81, p<0.01) 
set higher requirements for teachers (higher than teach- 
ers themselves) for their responsibility for quality. 

In colleges (Fig. 6), different respondents' groups per- 
ceive the distribution of their responsibility in a similar 
way. The opinion of faculty deans at colleges differs more 
significantly from the opinion of other respondents with 
regard to transferring responsibility to particular staff 
hired specifically to ensure quality. Deans tend to transmit 
more responsibility than deputy directors to the specially 
hired staff (A=0.97; p<0.01), vice-deans (A=0.64; p=0.07), 
department chairs (A=0.61 ; p <0.01 ) and teachers (A=0.59; 

p<0.01). 


Kokybe turetg rupintis tarn specialiai paskirtas personalas / 
Quality should be the concern of specially appointed staff 

Kokybe turetg rupintis studijg adminstratoriai ir referentai / 
Quality should be the concern of study administrators and referents 

Kokybe turetg rupintis destytojai / 
Quality should be teacher's concern 

Kokybe turetg rupintis padalinig vadovq pavaduotojai / 
Quality should be the concern of sub-division vice-heads 

Kokybe turetg rupintis dekanai ir katedrg vedejai / 
Quality should be the concern of deans and department chairs 

Kokybe turetg rupintis prorektorius / 
Quality should be the concern of vice-rector 

Kokybe turetg rupintis rektorius / 
Quality should be rector's concern 



Destytojai / 

Teachers 

Katedrg vedejai / 
Depratment chairs 

Prodekanai / 

Vice-deans 

Dekanai/ 

Deans 

Direktorig pavaduotojai / 
Deputy directors 

Direktoriai / 

Director 


6 pav. Atsakomybes uz kokyb? suvokimo paskirstymas skirtingose kolegijg darbuotojg grupese 
Fig. 6. Distribution of perception about responsibility for quality among different college employee groups 
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Gretinant kolegij 14 ir universitetq respondent^ po- 
ziurj j skirtingq darbuotojg grupiq atsakomyb^ uz koky- 
b^, galima pastebeti, kad: 

• Kolegijg destytojai daugiau atsakomybes priskiria 
vadovo pavaduotojui (A=0,45; p<0,01), administrato- 
riams bei referentams (A=0,38; p=0,03) ir tarn specialiai 
priskirtam personalui (A=0,47; p<0,01) nei tai link^ pa- 
daryti jg kolegos universitetuose. 

• Kolegijg katedrg vedejai siektieksvarbesniu neijg 
kolegos universitetuose (A=0,48; p=0,05) laiko specia- 
liai kokybes klausimams paskirto personalo vaidmenj. 

• Universitetg fakultetg dekanai link^ perduoti dau- 
giau atsakomybes nei jg kolegos is kolegijg organizacijg 
padalinig vadovams (A=0,39; p=0,05) ir jg pavaduoto- 
jams (A=0,71; p=0,01).Taciau kolegijg dekanai svarbes- 
niu laiko (A=1,07; p=0,02) specialiai paskirto personalo 
vaidmenj palyginti su jg kolegomis universitetuose. 

Apibendrinant atsakomybes uz kokyb^ analizes re- 
zultatus galima kelti prielaidq, kad kolegijose maziau at- 
sakomybes uz kokyb^ pasidalijimo konfliktg, nes skirtin- 
gg darbuotojg grupig atsakomybe suvokiama panasiai. 

3.3. PAREIGOS DALYVAUTI KOKYBES VADYBOS 
VEIKLOJE SUVOKIMO LAIPSNIS AUKSTOJO 
MOKSLO INSTITUCIJOSE 

Siekiant nustatyti aukstojo mokslo bendruomenes par- 
eigos dalyvauti kokybes vadyboje suvokimo laipsnj res- 
pondentg buvo prasoma palyginti atskirus kokybes va- 
dybos veiklos tipus su savo profesine veikla ir nurodyti 
kiekjie susij^ su jg pareigomis organizacijoje. 

Isanalizavus visg respondentg grupig rezultatus 
(7 pav.) matyti, kad kolegijose ir universitetuose do- 
minuoja pareigos prisiemimas uz individualg kokybes 
vadybos lygmenj. Studijg dalyko kokybes vertinime 
pareigos suvokimo laipsnis siek tiek silpnesnis. Taip pat 
svarbu atkreiti demesj j tai, kad visose srityse, isskyrus 
kokybes sistemg auditq, kolegijg darbuotojams budin- 
gas stipresnis pareigos suvokimas. Taciau sig rezultatg 
negalima pervertinti, nes atskirg respondentg grupig at- 
sakymai buvo skirtingi, o imtyje dominuoja destytojai. 

Palyginus skirtingg darbuotojg grupig pareigos su- 
vokimo laipsnj (8 ir 9 pav.) isryskeja kaip skiriasi jg parei- 
gos suvokimas atskirose kokybes vadybos srityse. 

Labiau apibendrinus galime teigti, kad (8 pav.) uni- 
versitetuose be kokybes vadybos individualiame lygme- 
nyje ryskus prorektorig ir fakultetg dekang prioritetas 
tobulinant bei uztikrinant kokyb^ bei keliant personalo 
kvalifikacijq.Taip pat isryskeja katedros vedejg ir prode- 
kang vaidmuo vertinant studijg dalykus ir inicijuojant 
kokybes kulturos pletrg institucijoje. Cia taip pat aki- 
vaizdus palyginti zemas destytojg pareigos suvokimo 
laipsnis daugelyje kokybes vadybos sricig. 

Pareigos suvokimo kolegijose analize (9 pav.) lei- 
dzia konstatuoti ypatingg kolegijg direktorig ir dekang 


There is only a slight statistically insignificant differ- 
ence between the opinion of college directors and col- 
lege deans with regard to the responsibility of adminis- 
trators and referents for quality (A=0.79; p=0.06). College 
heads tend to transfer more responsibility to these groups 
of employees than other respondents from colleges. 

Comparing the approach of respondents from col- 
leges and universities to the responsibility of different 
employee groups for quality, it is possible to see that: 

• College teachers attribute more responsibility for 
deputy directors (A=0.45; p<0.01), administrators and 
referents (A=0.38; p=0.03) and specially appointed staff 
(A=0.47; p<0.01 ) than their colleagues at universities tend 
to do. 

• College department chairs consider the role of spe- 
cially appointed staff for quality issues higher than their 
colleagues at universities do (A=0.48; p=0.05). 

• University faculty deans tend to transfer more re- 
sponsibility than their colleagues from colleges to organi- 
zation subdivision heads (A=0.39; p=0.05) and their depu- 
ties (A=0.71 ; p=0.01 ). However, college deans consider the 
role of specially appointed staff more important (A=1 .07; 
p=0.02) than their colleagues at universities. 

Summarising the results of the analysis of the respon- 
sibility for quality, it is possible to assume that at colleges 
there are fewer conflicts with regard to distribution of re- 
sponsibility for quality, as responsibility of different groups 
of employees is perceived in a similar way. 

3.3. DEGREE OF PERCEPTION OF RESPONSIBILITY 
TO PARTICIPATE IN QUALITY MANAGEMENT 
ACTIVITY AT HIGHER EDUCATION INSTITUTION 
In order to determine the degree of perception of the res- 
ponsibility of higher education community to participate 
in quality management, the respondents were asked to 
compare separate types of quality management activity 
with their professional activity and indicate how much 
they are related to their responsibilities in organization. 

Having analysed the results presented by all respond- 
ent groups (Fig. 7), it is evident that at colleges and uni- 
versities, assuming responsibility for individual level of 
quality management dominates. In study quality assess- 
ment, the degree of perception of responsibility is slightly 
lower. It is also important to emphasise that in all areas 
except audit of quality systems college employees exhib- 
ited a higher degree of perceived responsibility. However, 
these results cannot be overemphasised as the responses 
of different respondents' groups were different, whereas 
academic staff (teachers) dominate in the sample. 

Comparing the degree of perception of responsibility 
by different employee groups (Fig. 8 and 9) it was found 
that the degree of perception of responsibility was differ- 
ent in different quality management areas. 

A more generalised conclusion can be drawn that 
at universities (Fig. 8), next to quality management on 
individual level, the priority is given to vice-rectors and 
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Kokybes vadybos sistemos auditas / 
Audit of quality management system 


2,2 

2,3 


Personalo kvalifikacijos tobulinimas / 
Staff qualification development 

Kokybes uztikrinimas instituciniame lygmenyje / 
Quality assurance on institutional level 

Kokybes tobulinimas instituciniame lygmenyje / 
Quality improvement on institutional level 

Kokybes vertinimas instituciniame lygmenyje / 
Quality assessment on institutional level 

Kokybes kultros pletros inicijavimas institucijoje / 
Initiating quality culture development 

Kokybes vertinimas studijq programos lygmenyje / 
Quality assessment on study programme level 

Kokybes vertinimas studijq dalyko lygmenyje / 
Quality assessment on study subject level 

Kokybes vadyba individualiame lygmenyje / 
Quality management on individual level 



1,5 2 2,5 3 3,5 4 4,5 


Kolegijos / 
Collegies 

Universitetai / 
Universities 


7 pav. Pareigos suvokimo laipsnis skirtingose aukstojo mokslo institucijq vadybos srityse 
Fig. 7. Degree of perceived responsibility in different higher education institution management areas 


Kokybes vadybos sistemos auditas / 
Audit of quality management system 

Personalo kvalifikacijos tobulinimas / 
Staff qualification development 

Kokybes uztikrinimas instituciniame lygmenyje / 
Quality assurance on institutional level 

Kokybes tobulinimas instituciniame lygmenyje / 
Quality improvement on institutional level 

Kokybes vertinimas instituciniame lygmenyje / 
Quality assessment on institutional level 

Kokybes kultros pletros inicijavimas institucijoje / 
Initiating quality culture development 

Kokybes vertinimas studijq programos lygmenyje / 
Quality assessment on study programme level 

Kokybes vertinimas studijq dalyko lygmenyje / 
Quality assessment on study subject level 

Kokybes vadyba individualiame lygmenyje / 
Quality management on individual level 



Destytojai / 
Teachers 

Katedrq vedejai / 
Depratment chairs 

Prodekanai / 
Vice-deans 

Fakultrtq dekanai / 
Faculty deans 

Prorektoriai / 
Vice-rectors 


8 pav. Skirtingq universiteto darbuotojq grupiq pareigos atskirose kokybes vadybos srityse suvokimo laipsnis 
Fig. 8. Degree of perceived responsibility by different university employee groups in quality management areas 
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Kokybes vadybos sistemos auditas / 
Audit of quality management system 

Personalo kvalifikacijos tobulinimas / 
Staff qualification development 

Kokybes uztikrinimas instituciniame lygmenyje / 
Quality assurance on institutional level 

Kokybes tobulinimas instituciniame lygmenyje/ 
Quality improvement on institutional level 

Kokybes vertinimas instituciniame lygmenyje / 
Quality assessment on institutional level 

Kokybes kultros pletros inicijavimas institucijoje / 
Initiating quality culture development 

Kokybes vertinimas studijq programos lygmenyje / 
Quality assessment on study programme level 

Kokybes vertinimas studijq dalyko lygmenyje / 
Quality assessment on study subject level 

Kokybes vadyba individualiame lygmenyje / 
Quality management on individual level 



1 1,5 2 2,5 3 3,5 4 4,5 


Destytojai / 

Teachers 

Katedriq vedejai / 
Depratment chairs 

Prodekanai / 

Vice-deans 

Dekanai / 

Deans 

Direktoriq pavaduotojai / 
Deputy directors 

Direktoriai / 

Director 


9 pav. Skirtingq kolegijos darbuotojq grupiq pareigos atskirose kokybes vadybos srityse suvokimo laipsnis 
Fig. 9. Degree of perceived responsibility by different college employee groups in quality management areas 


vaidmenj kokybes vadyboje. Jie prisiima didziausiq at- 
sakomybes laipsnj sesiose is devynig kokybes vadybos 
sricig. Akivaizdus ir tolygesnis direktorig pavaduotojg, 
prodekang ir katedrg vedejg pareigg prisiemimas viso- 
se kokybes vadybos srityse. 

Siekiant isryskinti kokybes vadybos veiklg prisky- 
rimo prie savo pareigg desningumus, butina aptarti 
kiekvieng kokybes vadybos sritj atskirai ir palyginti par- 
eigg dalyvauti skirtingose kokybes vadybos veiklose 
suvokimus. 

Kokybes vadyba individualiu lygmeniu. Universitetg 
prorektoriai labiau nei destytojai pabrezia kokybes va- 
dybos individualiame lygmenyje pareigas: rengti savo 
srities kvalifikacijos tobulinimo programas (A=0,79, 
p=0,02) bei savo veiklos vertinimo kriterijus ir stan- 
dards (A=0,64, p=0,03) ir vertinti savo veiklg (A=0,96, 
p<0,01). Kolegijose savo veiklos vertinimg labiau akcen- 
tuoja fakultetg prodekanai: jg nuostatos rengti savo vei- 
klos vertinimo kriterijus stipresnes palyginti su destyto- 
jais (A=0,73, p<0,01), katedrg vedejais (A=0,97, p<0,01), 
dekanais (A=0,87, p=0,03) ir direktorig pavaduotojais 
(A=0,98, p<0,01 ) 

Palyginus universitetg ir kolegijg darbuotojg ap- 
klausos rezultatus pastebeta, kad kolegijg destytojai, 


faculty deans in improving and assuring quality and de- 
veloping in-service training.The role of department chairs 
and vice-deans was also emphasised in assessing study 
subjects and initiating quality culture development in the 
institution. Here comparatively a low degree of teacher 
responsibility perception was also evident in a number of 
quality management areas. 

Analysing the responsibility perception in colleges 
(Fig. 9) it was found that college directors and deans play 
a particular role in quality management. They assume the 
greatest degree of responsibility in six out of nine qual- 
ity management areas. It is evident that deputy directors, 
vice-deans and department chairs share responsibilities 
more equally in all areas of quality management. 

In order to highlight attribution of quality manage- 
ment activities to one's own responsibilities, it is necessary 
to discuss every area of quality management separately 
and compare with the perception of responsibility to par- 
ticipate in different quality management activities. 

Quality management on individual level. University 
vice-rectors more than teachers emphasise responsibili- 
ties in quality management on individual level: to design 
programmes for in-service training in their area (A=0.79, 
p=0.02) and assessment criteria as well as standards for 
their own activity (A=0.64, p=0.03), and to assess their 
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katedrq vedejai ir fakultetg dekanai del sio kokybes 
vadybos lygmens link^ prisiimti daugiau atsakomybes: 
kolegiji{ destytojai labiau nei jq kolegos universitetuo- 
se suvokia pareigg rengti savo kvalifikacijos tobulinimo 
programas (A=0,59, p<0,01), taip pat siek tiek labiau 
link^ rengti savo veiklos vertinimo kriterijus (A=0,34, 
p=0,03) ir vertinti savo veiklq (A=0,31, p=0,02); kolegi- 
jg fakultetg dekanai (A=0,98, p<0,01 ) ir katedrg vedejai 
(A=0,59, p<0,01) labiau negu jg kolegos universitetuo- 
se suvokia pareigg rengti savo kvalifikacijos tobulinimo 
programas. Taciau universitetg prorektoriai labiau nei 
jg kolegos, dirbantys kolegijose (A=0,68, p<0,01), link^ 
vertinti savo veiklg. Abiejose institucijose tai tas lygmuo, 
kur darbuotojg grupes linkusios prisiimti didziausig 
pareigg. 

Kokybes vertinimas studijg dalyko lygmeniu. Univer- 
sitetg katedrg vedejai link^ prisiimti didesn^ nei desty- 
tojai atsakomybe uz studijg dalyko kokybes vertinimo 
veiklg: vertinimo standartg (A=0,33; p=0,02) bei prie- 
monig rengimg (A=0,33, p= 0,03) ir vertinimg (A=0,81; 
p=0,02). Katedros vedejg, dekang ir prodekang atsako- 
mybes suvokimas sioje srityje reiksmingai nesiskiria. Tai 
rodo, kad destymo kokybe yra ne tiek destytojo, kiek 
studijas organizuojancigjg rupestis. 

Kolegijg destytojg ir vadybos personalo atsako- 
mybes suvokimas yra tolygesnis, be to, dekanai labiau 
linke perduoti atsakomybe prodekanams del vertinimo 
priemonig rengimo (A=1,20; p=0,02). Lyginant kolegijg 
ir universitetg destytojg apklausos rezultatus nustatyta, 
kad kolegijg destytojai linke prisiimti daugiau atsakomy- 
bes del dalyko kokybes vertinimo priemonig rengimo 
(A=0,45; p<0,01 ) ir vertinimo (A=0,71 ; p<0,01 ). Tai rodo, 
kad studijg dalykg kokybes vertinimas yra labiau jsisa- 
knijes kolegijg kokybes kulturoje nei universitetuose. 

Kokybes vertinimas studijg programos lygmeniu. Uni- 
versitetg fakultetg dekanai yra linke prisiimti didesne 
atsakomybe uz katedros vedejus tiek rengiant studijg 
programg vertinimo standartus (A=0,64; p=0,03) ir prie- 
mones (A=0, 77; p<0, 01), tiek vertinant studijg programas 
(1,16; p<0,01). Universitetg prorektoriai taip pat imasi 
daugiau atsakomybes del studijg programos vertinimo 
organizavimo nei katedros vedejai (A=l,35; p<0,01) ar 
prodekanai (A=1 ,75; p=0,02).Tai rodo, kad universitetg 
zemesnysis vadybos personalas per mazai jtraukiamas 
j studijg programg kokybes vertinimo veiklg. Kolegijo- 
se atsakomybe del studijg programos kokybes vertini- 
mo pasidalyta tolygiau tarp zemesniojo ir viduriniojo 
vadybinio personalo grandzig - vadovo pavaduotojo, 
dekano, prodekano ir katedrg vedejg. Abiejg institucijg 
destytojg pareigos prisiemimas uz studijg programos 
vertinimg reiksmingai nesiskiria ir yra ne toks isreikstas 
kaip vadybos personalo pareigos prisiemimas. 

Institucinio lygmens kokybes politika. Universitetg 
prorektoriai ir fakultetg dekanai linke imtis didziausios 


own activity (A=0.96, p<0.01). In colleges, the assess- 
ment of their own activity is more emphasised by faculty 
vice-deans: their propositions to design their own activity 
assessment criteria are stronger in comparison with the 
propositions by teachers (A=0.73, p<0.01), department 
chairs (A=0.97, p<0.01), deans (A=0.87, p=0.03) and depu- 
ty directors (A=0.98, p<0.01) 

Comparing the survey findings presented by the em- 
ployees of universities and colleges it is evident that col- 
lege teachers, department chairs and faculty deans tend 
to assume more responsibility for the following quality 
management level: college teachers more than their col- 
leagues at universities perceive their responsibility to de- 
sign theirqualification improvement programmes (A=0.59, 
p<0.01 ), they also tend slightly more to design their activ- 
ity assessment criteria (A=0.34, p=0.03) and assess their 
activity (A=0.31, p=0.02); college faculty deans (A=0.98, 
p<0.01) and department chairs (A=0.59, p<0.01) more 
than their colleagues at universities perceive their duty to 
design their own in-service training programmes. How- 
ever, university vice-rectors more than their colleagues 
working at colleges (A=0.68, p<0.01) tend to assess their 
activity. In both institutions it is the level where employee 
groups tend to assume the greatest responsibility. 

Quality assessment on study subject level. University 
department chairs tend to assume more responsibility 
than teachers for study subject quality assessment ac- 
tivity; designing assessment standards (A=0.33; p=0.02) 
and measures (A=0.33, p= 0.03) and performing assess- 
ment (A=0.81; p=0.02). The perception of responsibility 
expressed by department chairs, deans and vice-deans 
in this area differs insignificantly. It shows that teaching 
quality is not only teacher concern but the concern of all 
employees who organize studies. 

College teacher and management staff perception of 
responsibility is more equal, besides, deans tend to dele- 
gate more responsibility to vice-deans in terms of design- 
ing assessment measures (A=1 .20; p=0.02). Comparing 
the research findings of college and university teachers it 
was determined that college teachers tend to take more 
responsibility for designing subject quality assessment 
measures (A=0.45; p<0.01) and for performing assess- 
ment process (A=0.71; p<0.01). This shows that study 
subject quality assessment is more entrenched in college 
culture than at universities. 

Quality assessment on study programme level. Univer- 
sity faculty deans are more inclined to take up respon- 
sibility for department chairs both in designing study 
programme assessment standards (A=0.64; p=0.03) 
and measures (A=0.77; p<0.01) and in assessing study 
programmes (1.16; p<0.01). University vice-rectors also 
assume more responsibility for organising study pro- 
gramme assessment than department chairs (A=1 .35; 
p<0.01) or vice-deans (A=1 .75; p=0.02). This shows that 
lower management staff at universities is too little in- 
volved in study programme quality assessment activity. In 
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atsakomybes uz kokybes tikslq kelimq ir kokybes kultu- 
ros pletros strategijos rengimq. Universitetuose fakulte- 
tq dekanai palyginti su prorektoriais siek tiek daugiau 
(A=0,90; p=0,05) atsakomybes prisiima uz bendramin- 
ciq suburimg issikeltiems tikslams pasiekti. Nors katedrg 
vedejai, o ne dekanai tiesiogiai organizuoja destytojg 
darbg, taciau jie jauciasi maziau atsakingi uz bendruo- 
menes burimg kokybes tobulinimo tikslams pasiekti 
(A=1,28; p<0,01). Cia kartojasi ta pati atsakomybes pa- 
sidalijimo schema kaip ir vertinant studijg programas. 
Tai, kad katedros vedejai maziau uz dekanus link^ at- 
sakyti uz tikslg kelimg (A=0,87; p<0,01) ir strategijos 
rengimg (A= 1 ,2 1 ; p<0,01) gali buti paaiskinta zvelgiant 
j hierarchy kokybes politikos formavimo strukturg 
universitetuose. 

Kolegijg direktoriai ir fakultetg dekanai link§ apyly- 
giai dalytis atsakomybe uz kokybes politikos formavimo 
ir inicijavimo veiklg. Kolegijg direktorig pavaduotojai 
maziau nei patys direktoriai siekia kelti kokybes tobu- 
linimo tikslus (A=1,10; p<0,01), rengti kokybes kulturos 
pletros strategijg (A=1 ,25; p=0,01) ir burti bendramin- 
cius (A=0,70; p<0,01). Cia, kaip ir universitetuose, paste- 
beta tendencija, kad dekanai jauciasi labiau atsakingi 
nei katedrg vedejai net ir uz bendramincig suburimg 
(A=0,84; p<0,01). 

Kokybes vertinimas institucijos lygmeniu. Universite- 
tg prorektoriai, fakultetg dekanai ir prodekanai tolygiai 
dalijasi atsakomybe uz kokybes vertinimg instituciniu 
lygmeniu visose tyrime isskirtose veiklos srityse. Prode- 
kanai linke siek tiek maziau prisiimti institucinio verti- 
nimo organizavimo pareigg. Kolegijg direktoriai atlieka 
didesnj vaidmenj projektuodami (A=1,37; p<0,01) ir 
organizuodami (A=1 ,45; p=0,01) institucinj vertinimg 
negu jg pavaduotojai. Cia taip pat akivaizdu, kad prode- 
kanai imasi atsakomybes uz informacijos apie kokybes 
rodiklius kaupimg ir tvarkymg. Lyginant kolegijg ir uni- 
versitetg personalo dalyvavimg instituciniame vertini- 
me pastebeta, kad kolegijg destytojai (A=0,65; p<0,01) 
ir prodekanai (A=1 ,34; p=0,01) labiau linke imtis infor- 
macijos apie kokybes rodiklius kaupimo ir tvarkymo 
negu jg kolegos universitetuose. Tai rodo, kad kolegijg 
personalas stipriau jtraukiamas j institucinio vertinimo 
procesus. 

Kokybes tobulinimas instituciniu lygmeniu. Universi- 
tetuose daugiausia atsakomybes uz kokybes tobulinimo 
instituciniu lygmeniu veiklg linke prisiimti prorektoriai ir 
dekanai. Prodekanai j sj procesg maziau linke jsitraukti. 
Jg deklaruojama atsakomybe reiksmingai mazesne uz 
dekang prisiimtg atsakomybe del tobulinimo spren- 
dimg inicijavimo (A=1,3; p=0,02), tobulinimo veiklg 
planavimo (A=1,72; p<0,01) ir tobulinimo sprendimg 
jgyvendinimo kontroles (A=1 ,70; p<0,01). Katedrg ve- 
dejai prisiima siek tiek didesne atsakomybe negu pro- 
dekanai, taciau truputj mazesne nei fakultetg dekanai 


colleges, the responsibility for study programme quality is 
more equally shared between lower and senior manage- 
rial staff- deputy of director, dean, vice-dean and depart- 
ment chairs. The teacher responsibility assumed for study 
programme assessment is not significantly different in 
both institutions and does not manifest itself so vividly as 
managerial staff responsibility in this area. 

Quality policy on institutional level. University vice-rec- 
tors and faculty deans tend to take most responsibility for 
setting aims for quality and designing quality culture de- 
velopment strategy. At universities, faculty deans assume 
a little more responsibility than vice-rectors for rallying col- 
leagues to achieve the set aims (A=0.90; p=0.05).Though 
department chairs organise teacher work directly, how- 
ever, they feel less responsible for rallying the community 
to achieve quality improvement aims (A=1 .28; p<0.01). 
Here the same responsibility sharing scheme is reiterated 
as in assessing study programmes. The fact that depart- 
ment chairs less than deans tend to assume responsibility 
for setting aims (A=0.87; p<0.01) and designing strategy 
(A=1.21; p<0.01) can be explained by hierarchic quality 
policy forming structure at universities. 

College directors and faculty deans tend to share 
responsibility approximately equally for quality policy 
forming and initiating activity. College deputy directors 
less than directors aim at setting quality improvement 
aims (A=1 .1 0; p<0.01 ), designing quality culture develop- 
ment strategy (A=1 .25; p=0.01 ) and rallying peers (A=0.70; 
p<0.01 ). Here as well as at universities, there is a tendency 
that deans feel more responsible than department chairs 
even for rallying peers (A=0.84; p<0.01). 

Quality assessment on institutional level. University 
vice-rectors, faculty deans and vice-deans share responsi- 
bility for quality assessment on institutional level equally 
in all activity areas singled out by the research. Vice-deans 
tend to assume slightly less responsibility for organizing 
institutional assessment. College directors take more part 
in designing (A=1 .37; p<0.01) and organizing (A=1 .45; 
p=0.01) institutional assessment than their deputies. It is 
evident that vice-deans assume responsibility for gath- 
ering and processing information for quality indicators. 
Comparing college and university staff participation in 
institutional assessment it was noticed that college teach- 
ers (A=0.65; p<0.01) and vice-deans (A=1 .34; p=0.01 ) tend 
to assume more responsibility for storing and formatting 
information about quality indicators than their university 
colleagues. This indicates that colleges staff is more in- 
volved in the processes of institutional assessment. 

Quality improvement on institutional level. At univer- 
sities, most responsibility for quality improvement activ- 
ity on institutional level is assumed by vice-rectors and 
deans. Vice-deans tend to get involved in this process less. 
The responsibility declared by vice-deans is considerably 
lower than the responsibility assumed by the deans for 
initiating quality improvement decisions (A=1.3; p=0.02), 
planning improvement activities (A=1 .72; p<0.01) and 
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uz kokybes tobulinimo sprendimq inicijavimq (A=0,85; 
p<0,01) ir planavimq (A=0,76; p<0,01) bei ji_i jgyvendini- 
mo kontrol^ (A=0,94; p<0,01). 

Kolegijose didziausiq atsakomyb^ uz kokybes tobu- 
linimq link^ prisiimti direktoriai ir fakultetg dekanai. Di- 
rektoriq pavaduotojai link^ prisiimti maziau atsakomy- 
bes uz kokybes tobulinimo veiklos planavimq (A=1,34; 
p<0,01) ir jgyvendinimo kontrol^ (A=1,59; p<0,01) negu 
kolegijg direktoriai. Katedrg vedejai palyginti su fakul- 
tetg dekanais imasi maziau atsakomybes uz kokybes 
tobulinimo sprendimg inicijavimq (A=1,60; p<0,01) vei- 
klos planavimq (A=1 ,32; p<0,01) ir jgyvendinimo kon- 
trol? (A=1,1 3; p<0,01). 

Palyginus kolegijg ir universitetg personalo atsa- 
komybes suvokimo laipsnj, galima daryti isvadq, kad 
universitetg prorektoriai link^ prisiimti didesn^ atsako- 
myb^ uz kolegijg direktoriig pavaduotojus del kokybes 
tobulinimo sprendimg jgyvendinimo kontroles (A=1,04; 
p=0,04). O kolegijg fakultetg prodekanai jauciasi la- 
biau atsakingi uz kokybes tobulinimo veiklos planavi- 
mg (A=1,53; p<0,01) ir jgyvendinimo kontrol^ (A=1,45; 
p<0,01). Nors abiejg tipg aukstosiose mokyklose des- 
tytojai laiko save maziausiai atsakingais uz sig veiklg, 
taciau ryski tendencija, kad kolegijg destytojg atsako- 
mybe uz kokybes tobulinimo sprendimg inicijavimg 
(A=0,50; p<0,01), veiklos planavimg (A=0,50; p<0,01) 
ir kontrol^ (A=0,30; p=0,03) yra stipresne nei jg kolegg 
universitetuose. Tai dar kartg patvirtina anksciau paste- 
betg tendencijg apie spartesn^ kokybes kulturos pletrg 
kolegijose. 

Kokybes uztikrinimas instituciniu lygmeniu. Universi- 
tete uz sig veiklg labiausiai atsakingais save laiko prorek- 
toriai ir dekanai. Prodekang ir katedrg vedejg pareigos 
suvokimas uz kokybes uztikrinimo procedurg planavi- 
mg, atsakomybes paskirstymg ir veiklos koordinavimg 
zymiai silpnesnis visose kokybes uztikrinimo veiklos 
grandyse. Dekanai imasi daugiau atsakomybes koky- 
bes uztikrinimo procedurg planavime uz prodekanus 
(A=1,50; p<0,01) ir uz katedrg vedejus (A=1,20; p<0,01), 
atsakomybes paskirstyme uz prodekanus (A=1,85; 
p<0,01) ir katedrg vedejus (A=1,46; p<0,01), o koky- 
bes uztikrinimo veiklg koordinavime uz prodekanus 
(A=1,23; p=0,02) ir katedrg vedejus (A=0,83; p=0,04). 

Kolegijose taip pat akivaizdesnis fakultetg dekang 
vaidmuo. Jie ir direktoriai imasi didziausios atsakomybes 
uz kokybes uztikrinimo veiklg. Kolegijg fakultetg dekanai 
laiko save labiau atsakingais uz direktorig pavaduotojus 
del: kokybes uztikrinimo procedurg planavimo (A=1,43; 
p<0,01), atsakomybes paskirstymo uz kokybes uztikrini- 
mo veiklas (A=1,56; p<0,01) ir kokybes uztikrinimo vei- 
klos koordinavimg (A=1,22; p<0,01). Kolegijg fakultetg 
dekanai yra link^ prisiimti daugiau atsakomybes (A=1,00; 
p=0,03) uz kokybes palaikymo veiklos koordinavimg 
savo organizacijose negu jg kolegos universitetuose. 


control of implementation of improvement decisions 
(A=1 .70; p<0.01). Department chairs assume slightly more 
responsibility than vice-deans, however, slightly less than 
faculty deans, for initiating quality improvement decisions 
(A=0.85; p<0.01) and planning (A=0.76; p<0.01) as well as 
control of their implementation (A=0.94; p<0.01). 

At colleges, most responsibility for quality improve- 
ment is assumed by directors and faculty deans. Deputy 
directors tend to assume less responsibility for planning 
quality improvement activity (A=1 .34; p<0.01) and its im- 
plementation control (A=1 .59; p<0.01 ) than college direc- 
tors. Department chairs as compared to faculty deans take 
up less responsibility for initiating quality improvement 
decisions (A=1 .60; p<0.01), activity planning (A=1 .32; 
p<0.01 ) and control for implementation (A=1 .1 3; p<0.01). 

Comparing the degree of responsibility perception 
by college and university staff it is possible to draw a con- 
clusion that university vice-rectors tend to assume more 
responsibility than college deputy directors with regard 
to controlling the implementation of quality improve- 
ment decisions (A=1 .04; p=0.04). Whereas college faculty 
vice-deans feel more responsible for quality improve- 
ment activity planning (A=1.53; p<0.01) and implemen- 
tation control (A=1 .45; p<0.01). Though teachers in both 
institutions consider themselves less responsible for this 
activity, however, a tendency emerges that college teach- 
er responsibility for initiating quality improvement deci- 
sions (A=0.50; p<0.01), activity planning (A=0.50; p<0.01) 
and control (A=0.30; p=0.03) is higher than that of their 
colleagues at universities. It once more proves the ten- 
dency about increasing quality culture development at 
colleges. 

Quality assurance on institutional level. At universities, 
vice-rectors and deans consider themselves to be most 
responsible for this activity. Vice-deans and department 
chairs perceive their responsibility for planning quality 
assurance procedures, sharing responsibility and activ- 
ity coordination much less in all quality assurance activ- 
ity areas. Deans assume more responsibility for quality 
assurance procedure planning than vice-deans (A=1 .50; 
p<0.01) and department chairs (A=1.20; p<0.01), more 
responsibility for sharing responsibility than vice-deans 
(A=1 .85; p<0.01) and department chairs (A=1 .46; p<0.01), 
more responsibility for quality assurance activity coordi- 
nation than vice-deans (A=1 .23; p=002) and department 
chairs (A=0.83; p=0.04). 

The role of faculty deans is also more evident at col- 
leges. Faculty deans and directors assume most responsi- 
bility for quality assurance activity. College faculty deans 
consider themselves to be more responsible than deputy 
directors with regard to the following: quality assurance 
procedure planning (A=1 ,43; p<0,01), sharing responsi- 
bility for quality assurance activities (A=1 .56; p<0.01) and 
quality assurance activity coordination (A=1 .22; p<0.01). 
College faculty deans tend to assume more responsibility 
(A=1 .00; p=0.03) for coordination of quality maintenance 
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Darbuotojii kvalifikacijos tobulinimas. Universitetuo- 
se didziausiq atsakomybe del personalo kvalifikacijos 
tobulinimo linke prisiimti prorektoriai ir dekanai. Palygi- 
nus su dekanais prodekanai (A=1,48; p=0,01) ir katedrq 
vedejai (A=1,08; p<0,01 ) jauciasi maziau atsakingi uzga- 
limybiq nuolatiniam darbuotojg mokymuisi sukurimq. 

Kolegijose labiausiai darbuotojg kvalifikacija rupi- 
nasi organizacijg vadovai ir katedrg vedejai. Vadovai lin- 
ke prisiimti daugiau atsakomybes uz pavaduotojus ne 
tik del sqlygg sudarymo nuolatiniam darbuotojg moky- 
muisi (A=0,95; p=0,05), bet ir uz patj mokymq (A=0,99; 
p=0,05). Palyginus dekang ir katedros vedejg pareigos 
suvokimq, matyti, kad dekanai imasi daugiau atsako- 
mybes (A=1,28; p<0,01) uz sqlygg nuolatiniam darbuo- 
tojg mokymuisi sukurimq, o jg atsakomybes suvokimo 
laipsnis del programg rengimo ir mokymo reiksmingai 
nesiskiria. 

Palyginus universitetg ir kolegijg katedrg vedejg 
atsakomybes suvokimg galima pastebeti, kad katedrg 
vedejai kolegijose linke prisiimti siek tiek daugiau atsa- 
komybes uz darbuotojg kvalifikacijos tobulinimo pro- 
gramg rengimq (A=0,49; p=0,02) ir darbuotojg mokymg 
(A=0,54; p=0,01) nei jg kolegos universitetuose. 

Kokybes vadybos sistemos auditas. Universitetuose 
atsakingais uz siq sritj save laiko prorektoriai ir fakultetg 
dekanai. Prodekanai mano, kad jg vaidmuo cia nezymus. 
Palyginti su dekanais jie laiko save maziau atsakingais 
uz kokybes vertinimo standartg ir priemonig (A=1,35; 
p=0,02) bei kokybes valdymo modelig (A=1 ,1 8; p=0,05) 
jvertinimq.Taip pat jie imasi maziau atsakomybes uz ko- 
kybes vertinimo procesg efektyvumo (A=1,40; p<0,01) 
bei organizacijoje veikiancig kokybes uztikrinimo me- 
chanizmg (A=1 ,57; p<0,01) jvertinimq. Katedros vedejg 
atsakomybe reiksmingai mazesne uz dekang tik vienoje 
sios srities veikloje - kokybes uztikrinimo mechanizmg 
vertinime (A=1,02; p<0,01). 

Kolegijose atsakomybe uz sig sritj linke prisiimti di- 
rektoriai ir fakultetg dekanai. Nors direktoriai laiko save 
labiau atsakingais, bet jg atsakomybe nuo dekang reiks- 
mingiau skiriasi tik kokybes uztikrinimo mechanizmg 
(vertinimo srityje (A=0,67; p=0,04). Direktorig pavaduo- 
tojg atsakomybe reiksmingai mazesne uz direktorig vi- 
sose kokybes vadybos sistemos audito srityse: kokybes 
standartg ir priemonig (A=1,22; p<0,01) kokybes valdy- 
mo modelig (A=1 ,26; p<0,01), kokybes procesg (A=1,03; 
p=0,02) ir organizacijoje veikiancig kokybes uztikrinimo 
mechanizmg (A=1,27; p<0,01). Atitinkamai prodekang 
ir katedrg vedejg atsakomybe reiksmingai mazesne nei 
dekang. 

Palyginus universitetg ir kolegijg atitinkamg pozi- 
cijg atsakomybes suvokimo laipsnj galima teigti, kad 
universitetg prorektoriai labiau nei kolegijg direktorig 
pavaduotojai linke prisiimti atsakomybe uz kokybes 
vertinimo standartg ir priemonig (A= 1,19; p<0,01) bei 


activity in their organizations more than their colleagues 
at universities. 

Staff in-service training. At universities, most responsi- 
bility for staffin-servicetraining isassumed by vice-rectors 
and deans. Vice-deans, comparing with deans (A=1 .48; 
p=0.01) and department chairs (A=1 .08; p<0.01) feel less 
responsible for creating opportunities for continuous em- 
ployee learning. 

At colleges, college directors and department chairs 
are most responsible for employee qualification. Directors 
tend to assume more responsibility than their deputies 
for creating conditions for continuous employee learning 
(A=0.95; p=0.05) and for teaching itself (A=0.99; p=0.05). 
Comparing the perception of responsibility expressed 
by deans and department chairs it is evident that deans 
assume more responsibility (A=1 .28; p<0.01) for creating 
conditions for continuous employee learning, whereas 
the degree of responsibility perception for programme 
designing and teaching does not differ significantly. 

Comparing responsibility as perceived by university 
and college department chairs it is obvious that depart- 
ment chairs at colleges tend to assume slightly more re- 
sponsibility for designing programmes for employee in- 
service training (A=0.49; p=0.02) and employee training 
(A=0.54; p=0.01 ) than their colleagues at universities. 

Audit of quality management systems. At universities, 
vice-rectors and faculty deans assume more responsibility 
for this area. Vice-deans assume that their role in this area 
is inconsiderable. Compared to deans, vice-deans con- 
sider themselves less responsible for evaluation of quality 
assessment standards and measures (A=1 .35; p=0.02) and 
quality management models (A=1 .1 8; p=0.05). They also 
assume less responsibility for evaluation of the efficiency 
of quality assessment processes (A=1.40; p<0.01) and 
quality assurance mechanisms in organization (A=1 .57; 
p<0.01).The responsibility of department chairs is consid- 
erably less than that of the deans only in one area of this 
activity - assessment of quality assurance mechanisms 
(A=1 .02; p<0.01). 

At colleges, responsibility for this area is assumed 
by directors and faculty deans. Though directors assume 
they are more responsible, their responsibility is different 
from that of the deans only in evaluating quality assur- 
ance mechanisms; the difference is statistically significant 
(A=0.67; p=0.04). Deputy director responsibility is con- 
siderably less than that of directors in all areas of audit 
of quality management system: quality standards and 
measures (A=1 .22; p<0.01), quality management models 
(A=1 .26; p<0.01), quality processes (A=1 .03; p=0.02) and 
quality assurance mechanisms in organizations (A=1 .27; 
p<0.01 ). Respectively, the responsibility of vice-deans and 
department chairs is significantly less than that of deans. 

Comparing the degree of perception of responsibil- 
ity in respective positions at universities and colleges it 
is possible to state that university vice-rectors more than 
college deputy directors tend to assume responsibility 
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kokybes valdymo modeliq (A=1,01; p=0,04) jvertinimq. 
Universitetq katedrq vedejq atsakomybe siek tiek di- 
desne uz jq kolegq atsakomybe kolegijose del kokybes 
vertinimo standartq ir priemoniq (A=0,41; p=0,05) bei 
kokybes valdymo modeliq (A=0,39; p=0,05) jvertinimo 
veiklos. Dekanq, prodekanq ir destytojq atsakomybes 
laipsnis universitetuose ir kolegijose cia reiksmingai 
nesiskiria. 

Skirting 14 darbuotojq grupiq poziurio j pareigas 
kokybes vadybos srityje analize parodo naturaliai be- 
siformuojanciq kokybes vadybos organizacine struk- 
turq, kurioje svarbiausiq vietq uzima kolegijq direkto- 
riai, universitetq prorektoriai ir a b i e j 14 aukstojo mokslo 
institucijq fakultetq dekanai. Pareigos suvokimo ats- 
kirose kokybes vadybos srityse analize yra pagrindas 
diskusijoms apie kiekvieno universiteto bendruome- 
nes nario pareigq kokybes vadybos srityje suvokimo 
laipsnj. Si diskusija turetq buti t^siama kiekvienoje 
bendruomeneje. 

ISVADOS 

Aukstojo mokslo institucijose kokybes vadyba gali buti 
aprasoma pasitelkiant dimensijas, apimancias: 

• Keturis organizacijos vadybos lygmenis: individua- 
ls studijq dalyko, studijiq programos ir institucinj; 

• Siuose lygmenyse vykstancius kokybes vertinimo, 
jvertinimo, kontroles, stebesenos, tobulinimo, uztikrini- 
mo, ir pletros procesus; 

• Keturias bendrqsias vadybos funkcijas: procesq 
planavimq, proceso vyksmq uztrinancios veiklos orga- 
nizavimq, vadovavimq kokybes veikla uzsiimantiems 
zmonems bei kokybes procesq eigos kontrole- 

Kokybes vadybos sistemos auditas uzima isorine 
(reflektuojanciq) pozicijq kokybes vadybos sistemos at- 
zvilgiu ir uztikrina sios sistemos jvertinimq apimant vi- 
sas jos dimensijas. 

Isanalizavus pareigos imtis su kokybes vadyba susi- 
jusios veiklos suvokimo ypatumus Lietuvos aukstosiose 
mokyklose galime daryti sias isvadas: 

• Visos darbuotojq grupes svarbiausia pareiga laiko 
kokybes vadybq individualiu lygmeniu, o pareiga daly- 
vauti institucinio vertinimo ir kokybes vadybos sistemos 
audito veikloje suvokiama silpniausiai; 

• Universitetuose didziausiq atsakomybe del ko- 
kybes linke prisiimti prorektoriai ir fakultetq dekanai, 
o kolegijose - direktoriai ir fakultetq dekanai. Desty- 
tojq ir katedrq vedejq apsibrezta kokybes vadybos 
atsakomybe zymiai siauresne. Tol, kol akademinis ir 
zemesnysis vadybinis personalas neprisiims atsako- 
mybes uz kokybes vadybos funkcijq ispildymq, tol 
kokybes vadyba universitetuose liks nejgyvendintq 
idejq lygmenyje. 


for evaluation of quality assessment standards and meas- 
ures (A=1.19; p<0.01) and quality management models 
(A= 1.01; p=0.04). The responsibility of university depart- 
ment chairs is slightly higher than that of their colleagues 
at colleges with regard to evaluating quality assessment 
standards and measures (A=0.41; p=0.05) and quality 
management models (A=0.39; p=0.05).The degree of re- 
sponsibility of deans, vice-deans and teachers at universi- 
ties and colleges is not significantly different. 

The analysis of approach of different employee groups 
to their duties in quality management area indicated a 
naturally developing quality management organizational 
structure, where the most important role is played by col- 
lege directors, university vice-rectors and faculty deans at 
both higher education institutions. Analysis of perception 
of responsibility in separate quality management areas is 
the basis for discussions about the degree of perception 
of responsibility by each university community member 
in quality management area. This discussion should be 
continued in every community. 


CONCLUSIONS 

Higher education institution quality management can be 
described by the following dimensions: 

• Four levels of organization management: individual, 
study subject, study programme and institution; 

• Quality assessment, evaluation, control, monitoring, 
improvement, assurance and development processes pro- 
ceeding in these levels; 

• Four general management functions: process plan- 
ning, organization of activity for process advancement, 
leading people who are occupied with quality activity 
and control of quality processes. 

Audit of quality management system takes up an ex- 
ternal (reflective) position with regard to quality manage- 
ment system and ensures the evaluation of this system 
and its all dimensions. 

Having analysed the peculiarities of perception to as- 
sume responsibility for quality management related activ- 
ity at Lithuanian higher education institutions it is possi- 
ble to draw the following conclusions: 

• All employee groups consider quality manage- 
ment on individual level to be their most important duty, 
whereas the duty to participate in institutional assess- 
ment and audit of quality management system activity is 
perceived least. 

• At universities, most responsibility for quality is as- 
sumed by vice-rectors and faculty deans, whereas in col- 
leges - by directors and faculty deans. Teachers and chairs 
of departments defined responsibility for quality manage- 
ment is remarkably narrower. Hence, until academic and 
lower managerial staff accept responsibility for fulfilment 
of quality management functions, quality management 
will not be implemented and will remain on the concep- 
tual level. 
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• Tyrimo rezultatai leidzia kelti prielaidq, kad siuo 
metu kokybes kultura kolegijose yra labiau ispletota 
nei universitetuose: jose skirtingos darbuotojq grupes 
labiau sutaria del atsakomybes uz kokyb^ pasidalijimo, 
taip pat akivaizdus stipresnis pareigos suvokimo jaus- 
mas del daugelio kokybes vadybos sricig. 

REKOMENDACIJOS 

Gauti tyrimo rezultatai padejo isryskinti aukstojo moks- 
lo institucijose tobulintinas kokybes vadybos sritis: 

• Kolegijose stiprinti direktoriq pavaduotojg koky- 
bes vadybos veiklq; 

• Universitetuose aiskiau apibrezti prodekang koky- 
bes vadybos funkcijas; 

• Stiprinti universitetg katedrg vedejg kokybes va- 
dybos veiklg; 

• Gerinti kokybes vertinimo veiklq studijg programg 
lygmenyje; 

• (traukti visq universiteto akademin^ bendruome- 
n^ j kokybes vadybos veiklq. 

Sis tyrimas gali buti laikomas pirmuoju zingsniu 
siekiant palaipsniui jtraukti aukstosios mokyklos ben- 
druomen^ j kokybes vadybos veiklg. Is jos isplaukia kiti 
zingsniai: 

• Pletojant sios srities tyrimus reiketg isplesti res- 
pondentg grup^: papildomai apklausti universitetg rek- 
torius ir abiejg tipg aukstgjg mokyklg studijg adminis- 
tratorius, referentus bei studentus; 

• Siame straipsnyje pateikiami apibendrinti dau- 
gelio aukstojo mokslo institucijg duomenys. Didesn^ 
prasm^ turi vienos institucijos apibendrintg duomeng 
aptarimas tos institucijos bendruomeneje. 

• Remiantis tyrimo duomenimis, kiekviena instituci- 
ja gali atpazinti nusistovejusias ir kurti naujas kokybes 
vadybos organizacines schemas. 
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• Research findings allow assuming that at present 
quality culture at colleges is more developed than at uni- 
versities; at colleges, different employee groups agree 
more with regard to sharing responsibility for quality; it 
is also evident that responsibility for a number of quality 
management areas is perceived more fully. 


RECOMMENDATIONS 

The obtained research findings helped to highlight the 
areas of quality management at higher education institu- 
tions which call for improvement: 

• To strengthen quality management activity of depu- 
ty directors in colleges; 

• To more clearly define quality management func- 
tions of university vice-deans; 

• To enhance quality management activity of univer- 
sity department chairs; 

• To improve quality assessment activity on the level 
of study programmes; 

•To involve university community to quality manage- 
ment activity. 

This research can be considered to be the first step 
in seeking to gradually involve higher school community 
into quality management activity. This in its turn leads to 
the following steps: 

• Developing research in this area, it is necessary to ex- 
pand the respondents' group: to survey university rectors 
and study administrators, referents and students in both 
types of schools; 

• This article presents the summarised data of a 
number of higher education institutions. However, it is 
more meaningful and efficient to discuss the summa- 
rised data of one institution within the community of this 
institution. 

• On the basis of the research data, every institution 
can recognise the well-established organisational quality 
management schemes and create new ones. 
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